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Présentation

REISL (Revue Electronique
Internationale des Sciences du Langage)
est une revue internationale qui regroupe
des chercheurs de différents pays (Bénin,
Cameroun, Allemagne, France, Sénégal,
Canada, Togo, Cote d’Ivoire, Mauritanie,
Burkina-Faso, Algérie) et de difféerentes
universités. Elle est mise en ligne par la
plateforme de !'Université d’Abomey-Calavi
(UAC) au Bénin.

L'originalité de REISL est son
caractére thématique. Notre choix éditorial
est de publier des contributions sur des
thémes relatifs aux sciences du Langage.
Nous souhaitons accueillir des
contributions abordant le plus grand
nombre de champs relevant du domaine
des Sciences du Langage.

REISL permet également la diffusion
de travaux de jeunes chercheurs, ou de
chercheurs confirmés, des travaux en
sciences du langage, des actes des
journées scientifiques, de colloques et
autres manifestations scientifiques.

L'objectif de REISL est d'encourager
des discussions scientifiques et théoriques
les plus larges possibles portant sur les
sciences du langage.
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PRESENTATION-PRACTICE-PRODUCTION (PPP) EFFECT ON
ROLE-PLAY AND DRAMA IN BENINESE EFL BEGINNERS’
CLASSES

Evariste KOTTIN
Université d’Abomey-Calavi (Bénin)
kottinevariste@yahoo.fr
Abstract

The challenges hindering a proper implementation of successful English language teaching
and learning in EFL context are numerous and multidimensional. The main objective of the
current study is to determine on the one hand the praiseworthy advantages of role-play and
dramatization in TEFL and on the other hand the way to apply them accordingly so as to
alleviate and even eradicate their mechanical character and reach production stage especially
in Beninese beginners’ classes. To get reliable data, I have addressed questionnaire to 77 EFL
trained teachers and collected 75, the sample size is 63, conducted interviews with 12 of them
directly and through emails, Whatsapp written and vocal messages, without forgetting phone
calls, SMS, the use of Facebook, and the Internet. The sample size of the interviews is 12. The
results obtained have been transcribed, analyzed, and discussed. They wholly reveal that role-
play and dramatization are worth rating and deserve to be used for teaching and learning in
EFL beginners’ classes. Suggestions are frequent organizations of training sessions for
teachers on the effective use of role-play and dramatization for TEFL in Beninese secondary
schools besides EFL teachers’ more personal devotion looking for constant strategies to
improve their teaching methods.

Key words: role-play, dramatization, EFL teachers, learners, practice, production.
Résumé

Les difficultés portant atteinte au contexte de mise en ceuvre de l’enseignement et de
lapprentissage avec succés de I’Anglais, langue étrangére sont nombreuses et
multidimensionnelles. L’objectif principal de la présente étude consiste a déterminer d’une
part les avantages primordiaux du jeu de réle et théatralisation dans l’enseignement de
I’Anglais, langue étrangere, et d’autre part, la maniére de les appliquer en conséquence en
vue d’alléger ou méme déradiquer leur caractére mécanique et atteindre le stage de
production surtout dans les classes des débutants du Benin. Pour avoir des données fiables,
un questionnaire a été adressé a 77 enseignants formés et 75 collectés, la taille '’échantillon
est 63, des interviews conduites avec 12 d’entre eux, directement ou a travers des messages
écrits et vocaux par emails, par Whatsapp, sans oublier les appels téléphoniques, SMS,
l'utilisation du Facebook et I'Internet. La taille de I’échantillon des interviews est 12. Les
résultats obtenus ont été transcrits, analysés et discutés. IlIs révelent globalement que le jeu
de role et la théatralisation valent la peine d’étre considérés et méritent d’étre utilisés pour
l'enseignement et 'apprentissage dans les classes des débutants en Anglais, langue étrangere.
Comme suggestions, des séances de formations doivent réguliérement étre organisées pour
les enseignants sur 'utilisation effective du jeu de role et théatralisation pour I'enseignement
de ’Anglais, langue étrangeére dans les cours secondaires en plus de la dévotion personnelle
des enseignants d’Anglais dans la recherche constante de stratégies pour améliorer leurs
méthodes d’enseignement.

Mots-clés : Jeu de role, théatralisation, ALE enseignants, apprenants, pratique, production.
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INTRODUCTION TO THE STUDY

Role-play and adaptation certainly contain entertainment aspects which
are worth motivating learners, in addition to numerous other aspects
that can really trigger EFL learning in Beninese classes. These two
concepts are particularly interpreted in a variety of ways. According to
Oxford Advanced Learners’ Dictionary role-play is a learning activity in
which you behave in the way somebody else would behave in a
particular situation whereas dramatization is said to be presentation of
a book, an event, etc. as a play or a film/ a movie. The research problem
deserves to be mentioned.

The problem raised in the current study is the judgment learners
usually oppose to role-play and dramatization, a judgment that includes
the funny side of role-play and dramatization which side learners make
exaggerated use of in Beninese secondary classes. The purpose of the
study is as follows.

The global objective of this study is to determine the importance of role-
play and dramatization in TEFL and how to use these concepts
appropriately in EFL classes in order to reach production stage for the
success of the English language learning. In order to collect relevant and
insightful data which ultimately influence positively my study, I have
asked three research questions mentioned as follows: RQ1: Why do EFL
teachers use role-play and dramatization in their classes? RQ2: What
drawbacks have you ever come across since you started teaching
English through role-play and dramatization in your EFL classes? RQ3:
How does role-play and dramatization utilization meet your EFL
teaching needs during Presentation Practice Production stages?

In line with these questions and for empirical testing, I have formulated
three research hypotheses presented below: RH1: EFL teachers who
make use of role-play and dramatization are likely to get better success
in the target language than those who neglect them. RH2: EFL teachers
who have experienced some drawbacks through the use of role-play and
dramatization improve more in their teaching process than the teachers
who have never experienced these. RH3: Teachers who do not care about
production stage while using role-play and dramatization to teach EFL
meet less teaching needs than the ones who do not use them at all. The
above enumerated research questions and research hypotheses are
discussed in the body of the work after the detailed presentation of the
critical literature review.

1. Literature Review

Recognized teaching is the one proceeding inside the four walls of the
teaching space or a school setting which embraces primary educational
centers, secondary educational centers, professional and practical

16
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educational centers without forgetting colleges of teaching. The effective
use of role-play and dramatization has a mosaic of advantages for
language teachers and learners throughout the world especially EFL
teachers and learners, which are mentioned and carefully commented
in the following subsections. The prominence of role-plays and
dramatization need to be emphasized.

Through the use of role-plays and dramatization, EFL teachers as well
as learners get several advantages in the process of English teaching
and learning. In addition to the fact that they vivify the process of
instruction and knowledge in EFL classes, learners are really involved
in their learning and entertained in their classroom and outside their
classroom. The success or failure of this process of teaching and
learning depends on the way EFL teachers proceed with these role-plays
and dramatization in their classes.

Role-plays are very useful for the process of teaching and learning of the
English language especially in EFL classes and the advantages related
to these learning activities are presented and criticized. Below is
mentioned a variety of learning chance.

The use of cell phones is forbidden in Benin’s educational system,
nevertheless, they can play several roles in language classes. Exchange
through telephone utilization possibly will give the impression of a
humorous matter to students nonetheless it may make available an
assured opportunity to them topic up languages in general and
particularly English as a foreign language. It can be deduced that with
role-plays, learners can be lucky to learn languages in different and
varied ways, since Shaw (2004, p. 4) declares that a subsequent
objective that very recurrently gives the impression of being overlooked
dwells the simple and only purpose to come to be pleasurable
circumstances. Individuals take a routine of evoking productive
contributions and learners are likely to remember the directives
multiplied through interconnecting trainings when they are delighted.
These tests approve taking hold of students’ receptiveness and remains
gratifying in addition to their enlightening characteristic.

Telephone exchange is dissimilar from a confrontational discussion
because through its use in classes, each learner just retains in mind the
language to use for this category of conversation. In order for this
specific role-play to be prosperous, learners who are practicing need to
be seated back to back. The performers are provided with preconceived
thoughts, words, phrases, and sentences to use, for instance, making a
call to express a complaint, talking to an acquaintance or questioning
about an employment location, phoning to ask the partner’s real success
in the English language learning. (Source: busy Teacher.org).This role-
play is very useful for both teachers and learners because it will reduce
the anxiety learners are accustomed to in their classes towards the

17



REISL, N°6, janvier 2023 - reisl-uac.com

English language use. The next step is to give the explanation and
advantages of the use of “Going to the Shop”

Maley (1982) cited by Hoffman (2000) says that "in looking for ways of
creating more varied forms of interaction in the classroom, teachers of
foreign languages have turned increasingly to the field of simulation,
especially role-playing." (p. 49). Consequently, “Going to the Shop” offers
students with the fundamentals of interrelating with individuals when
they are given a countless amount of relevant words, phrases,
sentences, and appropriate ideas. (Source: busy Teacher.org). EFL
teachers have the duty to teach appropriate and relevant words,
phrases, and sentences related to the concept ‘shop’ and the variety of
actions that people perform in a shop. In the classroom, the teacher
organises his or her learners into groups where some will act as
shopkeepers, shop owners, secretaries, cashiers, sellers, guardians,
buyers, passersby, thieves, policemen. Learners are then to play the
roles of the people enumerated above after they have been taught what
to say, what to do.

In a contemporary justification of the study directed until now in the
field of socio-ecological questions, role-play was projected as an
approach for improving a multiplicity of standpoints (Colucci et al.,
2006), an approach which was well thought-out more appropriate for
educating learners and inhabitants to engage with the involvedness of
current worldwide questions. The teacher provides students with an
attention-grabbing topic and orients them by giving successions of
questions to follow. They will then use their own words, phrases, and
language; nevertheless it is still practical stage, since they are not totally
free yet to use their own questions and answers at one hundred percent
(100%).

The point of view of Chesler and Fox (1966, p.6) is very prominent for
encouraging productive stage when they state that since the children
grow more and more and become progressively grownups that is to say
teenagers and then adults, as things progress, the process also
progresses. This process of assembling data, ideas, and thought so as
to interact and cooperate freely among themselves turns progressively
into evocative and multifaceted issues. It is then easier to share their
opinions with close fellows than the ones they are less accustomed to,
the same way as men are more sincere than their contemporaries. The
degree of learners’ interaction with their mates is easily estimated by
their emotional state towards them, these mates’ sensitivities of their
feelings and behaviors about them, without forgetting that these
learners’ own feelings towards themselves emanate from these
discernments.

18
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The aspect or quality of learners’ exchanges touches either positively or
negatively, one by one, their moods as well as insights of other learners
besides their own frame of mind and personal stands. This author has
consequently argued that people are involved in cyclic movements
because their roles are established and uninterruptedly reexamined by
their collaborations with other people; their exchanges with others are
moderately determined by the parts. It is obvious to state that teachers
cannot exhibit all students independently, especially on every occasion
the sequence gives the impression to be adequately extra-large.
Consequently, it is important and fundamental to make certain all
learners are really collaborating or cooperating in the target language
and grasping the greatest outside the etymological expression they
differentiate.

Role-plays and dramatization are both favorable to vocabulary building
which is useful for language teaching and learning. According to
Tawana, (2015), Patty and Jen, exclaiming that the entry is prodigious
and the author reflects of imitations as well, nevertheless through
single-mindedness: the first stage is tremendously significant for the
reason that “terminology” words not completely in a section are of
interest to intellectual capacity. Through delightful period aimed at
picking words out, the ones that are expressive and that can boost
learners’ knowledge. They are worth supporting students to concentrate
on their teachers’ education and permit additional period to perform
appropriate confrontations in order to delight in the current reading
material.

Presentation — Practice — Production, or PPP, remains a tactic used to
teach structures, for example, language rules or terminology in an alien
language. By way the aforementioned designation puts forward, PPP is
disjointed into three stages, heartrending as of constricted instructor
instrument in the direction of higher student self-determination.
Reminder that a number of authors approximating Harmer (2009), apply
the appellation to bring up an unambiguous technique that
concentrates on uttered abilities, then again it can similarly stay
pragmatic more sketchily to a household of interconnected ways and
means which are dependent on the development from presentation, over
well-ordered practice, to unrestricted production.

Sandbox permits students to interchange without restrictions on or after
the foremost circumstances in place of uncompelled goings-on. Self-
determination is at that time prearranged to them to exert and therefore
they are indorsed to pick out their identifiable doings and their peculiar
terminology enthusiastically which is encouraging on behalf of their
lexis construction. Undertaking is capable of being used to elucidate
structural characteristics (Lapaire, 2006). Assimilating unarticulated
happenings may increase the degree of self-assurance as well as

19
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keenness of cautious and/or scraggier students. It is able as well to
embolden them to communicate additionally for the reason that they
will discover that they may balance their speaking talents over and done
with unarticulated characteristics (Culham, 2002). On the word of
DeCoursey (2012), Damasio (1994) puts it to a celebrity that the minute
there is a passionate retaliation to a perspicacity or a tad of knowledge,
the common sense inscribes it in place of beneficial to the creature. As
a result, the reason why EFL teachers should make use of comedy in
the language classes is mainly to smudge fundamentals of linguistic
expenditure through consciousness with the intention of making
students recollect them (p. 7).

2. Methodology

I have administered feedback form to 77 EFL skilled educators and
gathered75, the sample size is 63, directed interviews with 12 of them
unswervingly. These, over and done with electronic correspondences,
Whatsapp inscribed and voiced communications, without
disremembering telephone calls, SMS, the use of Facebook, and the
Internet. The sample size of the interviews is 12. As an opinion poll is
believed to stay an investigation tool entailing successions of debriefings
intended for the assembling evidence from defendants. The
questionnaire has taken into account ten items ranged in two different
figures of four and six bits and pieces each, and analyzed distinctively.
The first figure presents the following items: 1. Role-play and the
intensification of grammar teaching and learning; 2. Drama and its
encouraging grammar teaching and learning; 3. Role-play and the
intensification of vocabulary teaching and learning; 4. Drama and the
encouragement of vocabulary teaching and learning. The second one
shows the items below: 5. Presentation’s prominence in the use of role-
play; 6. Practice’s celebrity in the use of role-play; 7. Production’s
protruding in the use of role-play; 8. Presentation is conspicuous in the
use of drama; 9. Practice is prominence in the use of drama; 10.
Production’s distinction in the use of drama. As for the interviews, the
following aspects have been clearly explained and discussed
convincingly: - the place of Presentation in EFL teaching and learning
through role-play; - The importance of Practice in EFL teaching and
learning through role-play; - The role of Production in EFL teaching and
learning through role-play; - the place of Presentation in EFL teaching
and learning through drama; - the place of Practice in EFL teaching and
learning through drama; - The notoriety of Production in EFL teaching
and learning through drama.

20
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3. Presentation and Analysis of Results

On the one hand, the questionnaire results have been displayed through
two figures. The first figure presents items 1, 2, 3, and 4. The second
figure shows items 5, 6, 7. 8, 9, and 10. These items are about role-play
and drama comparison to grammar and vocabulary. The total number
of the respondents whose answers are taken into account is 63. On the
other hand, the sample size of the interviewees whose points of views
are taken into account is 12. The number of points treated is 6: point 1,
point 2, point 3, point 4, point 5, and point 6.

ITEM 1- 17; ITEM 2- 10; ITEM 3- 15 ; ITEM 4- 21.

27.55%
33.67%

23.09%

15.69%

ITEM 1 ITEM 2 ITEM 3 ITEM 4

Figure 1: Role-play and drama comparison to grammar and vocabulary.
(Source: Field Research)

This figure shows that 17 respondents, 27.55%, for the first item, have
agreed that role-play intensifies grammar teaching and learning. 10 out
of the 63 respondents, 15.69% have said that drama encourages
grammar teaching and learning. 15 respondents out of 63 (sixty-three),
23.09%, for the third item, have supposed that role-play intensifies
vocabulary teaching and learning. According to item 4, twenty-one (21)
respondents have accepted that drama encourages vocabulary teaching
and learning- 33.67%.
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Figure 2: Impact of Presentation-Practice-Production on Role-play and
Drama (Source: Field Research)

Figure 2 displays that seventeen participants, 26.97% have said that
Presentation is prominent in the use of role-play. 7 respondents, 10.45%
have supposed that Practice is prominent in the use of role-play. Next,
fifteen of them, 24.05% have said that Production is prominent in the
use of role-play. In addition, eleven of them, 17.68% have supposed that
Presentation is prominent in the use of drama. 8 respondents, 12.55%
have accepted that Practice is prominent in the use of drama. Finally,
five of them, 8.30% have agreed that Production is prominent in the use
of drama.
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Figure 3: Impact of Presentation-Practice-Production on TEFL through Role-play and
Drama (Source: Field Research)

22



REISL, N°6, janvier 2023 - reisl-uac.com

Through the interviews, it can be noticed, first and foremost that
presentation favors EFL teaching and learning through role-play-
04.02%, the answer from one interviewee. Another interviewee has
convincingly explained that Practice nurtures EFL teaching and learning
through role-play- 14.40%. 4 out of the twelve interviewees have said
that Production encourages EFL teaching and learning through role-
play- 30.05%. 2 out of the twelve interviewees have demonstrated that
Presentation helps EFL teaching and learning through drama- 17.68%.
3 out of the twelve interviewees have justified clearly that Practice fosters
EFL teaching and learning through drama- 25.55%. At last, one (1-
08.30%) of them has succeeded in demonstrating that Production
heartens EFL teaching and learning through drama.

4. Discussion of Data

The process of up-and-coming EFL training and understanding meets
plentiful technical hitches related to its putting into practice in this
perspective. The foremost objective of the current study is to regulate
in the first place the commendable compensations of role-play and
dramatization in TEFL and in the second place the mode to apply them
in view of that with the intention of assuaging and even eliminating their
perfunctory eccentricity and get to production phase exclusively in
Beninese novices’ lessons. The first research question has enquired
about the reason why EFL educators include role-play and
dramatization in their lessons. This question has found its answer
throughout the results obtained. Subsequently, the focal results’
arrangements compare role-play and drama to grammar and
vocabulary, which illustrates that many respondents have approved
that role-play deepens grammar instruction and knowledge. Some of
them have understood that drama emboldens grammar education and
familiarity. Several perpetrators have conjectured that role-play
increases vocabulary lessons and understanding.

As far as the second research question is concerned, which has
emphasized the drawbacks encountered in the meantime during EFL
instruction over and done with role-play and dramatization in EFL
classes, many answers are available. Many defendants have recognized
through deep explanation that drama supports vocabulary instruction
and knowledge. Results give the impact of Presentation-Practice-
Production on Role-play and Drama. Then, it exhibits according to some
contestants, Presentation is projecting in the use of role-play. A few of
them, have imagined that Practice is protuberant in the usage of role-
play. Subsequently, some of them, have assumed that Production is
projecting in the usage of role-play. Furthermore, others have thought
that Presentation is conspicuous in the use of drama. A few
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perpetrators, have known that Practice is conspicuous in the usage of
drama.

The third research question is to know the way role-play and
dramatization application comes across EFL education requirements for
the duration of Presentation Practice Production phases. As a final
point, very few of respondents have decided that Production is
noticeable in the use of drama. Over and done with the interviews, it can
be perceived that Presentation raises your spirits about EFL education
and familiarity from side to side with role-play. It has persuasively been
clarified that Practice fosters EFL training and erudition from side to
side with role-play. Some interviewees have alleged that Production
raises your spirits about EFL lessons and knowledge from end to end
with role-play. They have demonstrated that Presentation assists EFL
instruction and erudition from side to side with drama.

Interviewees have evidently defended that Practice brings up EFL
instruction and knowledge over drama. After a long wait, they have got
in advance by signifying that Production encourages EFL instruction
and erudition from side to side with drama. The three research
hypotheses, RH1: EFL instructors who apply role-play and
dramatization are expected to have achievement in the target language
rather than those who are careless about them.RH2: EFL educators who
are knowledgeable about several shortcomings over and done with the
use of role-play and dramatization increase more their training
development than those who have wunder no circumstances
acknowledged these.

RH3: Educators who do not pay attention to production stage whereas
they are using role-play and dramatization to demonstrate EFL bump
into a reduced amount of training prerequisites than the ones who do
not use them in the least. In addition to the overhead itemized and
debated research questions and research hypotheses interconnected to
the main results, the central viewpoint of the critical literature review
deserves to be discussed as well.

Sandbox assists initiates in swapping lacking precincts on or
subsequently to the major conditions as opposed to discretionary
carryings-on. Autonomy is formerly time-honored to them to put forth
and for that reason they are validated to make a choice of their
classifiable accomplishments and their outlandish terms unreservedly
which is promising in the best interests of their words building.
Responsibility is skilful in expounding fundamental physiognomies
(Lapaire, 2006).
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Conforming implicit demeanors might upsurge the gradation of
composure additionally to interest of undemonstrative and/or scraggier
scholars. It is smart with the upper hand to refresh them to converse
also for the intention that they will hear that they can stabilize their oral
communication endowments over inaudible individualities (Culham,
2002). In keeping with DeCoursey (2012), Damasio (1994) sets it to a
position that the instant there occurs an obsessive reprisal to a
shrewdness or a smidgeon of mindfulness, the wunrestricted
perceptiveness incises it in preference to the creature plusses.
Henceforward, the motivation why EFL instructors had better avail
themselves of funniness for the period of language lessons is
predominantly to interfere with first principles of morphological
distribution from end to end perception with the plan of making learners
think of them (p. 7).

5. Recommendations, and Suggestions

Role play and drama are fundamental in EFL teaching and learning
because they may provide a genuine circumstance in the best interests
of learners so that they get to take part in fresh treatises. These
perspectives will enable educators to make available relevant conditions
where learners could stay at ease to express themselves effectively,
answer back, generate opinions, debate, remain watchful and meditate
(Harden, 2016). Teachers should use role-play and drama in their EFL
classes. To succeed in this use of role-play and drama, educators need
to exchange with their colleagues and look permanently for adequate
materials related to language teaching and learning and come up with
the money for buying them. The government ought to provide
institutions with enough and sophisticated teaching and learning
materials and mind them as far as curriculum designing is concerned.

The following strategy can be suggested: Supporting EAL/D learners in
the tableau strategy (EAL/D= English as an Additional Language or
Dialect)-Conscience alley. This is a strategy that could raise your spirits
on the demonstration of two opinions or perception. It remains
magnificently carried out subsequently to the elucidation of a version or
once dealing with a subject matter that has more than a few
standpoints. Learners are organized in dualistic ranks fronting each
other. They take some paces rear from the reverse track to facilitate the
formation of an ‘alley’. Every single learner streak is given an opinion
that he or she will be obliged to defend and provide patterns for. One
initiate is at that point designated to stroll down the interior of the alley.
As soon as this learner gaits past every individual, he or she will halt
and pay attention to every judgment. Learners in the line are committed
to corroborate their perspective and give an illustration or intention for
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their ideas. The instances above make available undergraduates
altogether, notwithstanding of whether an audiophile or utterer, with a
prosperity of thoughts to proceed to their identifiable written or oral
communication (Fisher, Jones, Larkin, and Myhill, 2010, p.41).

PPP stays an operational technique to teach, from the time when it
creates stress-free organization and it may dwell fulfilled through
comparatively unverified instructors. Conversely, it does not appear the
identical thing by means of reasoning that it is a real tactic to study. A
certain number of faultfinders have put forward that the situation
reposes on a one-dimensional interpretation of linguistic utterance
knowledge: verbal competence familiarity repeatedly comprises more
than automatic rehearsal. What's more, nearby occurs a variety of
authentication to propose that initiates who perform in a thriving way
in the practice stage missed the mark to handover this capability to the
production phase. Despite the fact that they ensure efficaciously the
organization of the production phase, they frequently go pear-shaped to
relocate this capability freestanding the teaching space.

CONCLUSION

The problem statement of this investigation proceeds to the decision
students commonly make towards role-play and dramatization by
distinguishing the entertaining aspect of acting and adaptation but this
is not the apprehension of learners who often strengthens their
behaviors in Beninese EFL classes. The overall objective here is to
delineate the insinuation of working through as well as performing in
TEFL and the way to practice these imitations fittingly during EFL
lessons and be able to grasp production phase for the triumph of English
fluency. I have overseen questionnaire to EFL proficient mentors and
amassed directed interviews with them as well. Results show that
Presentation relieves EFL lessons and information from end to end role-
play and wundoubted clarification that Practice encourages EFL
instruction and erudition from side to side acting out.

They understood that Production gladdens EFL education and
acquaintance over role-play, adding that Presentation helps EFL
training and knowledge over entertainment and the unblemished
rationalization that Practice takes in EFL classes and intellect through
drama. It also results that Production heartens EFL instruction and
responsiveness over and done with drama. Many recommendations and
suggestions have been made towards the government, EFL educators
and learners, parents, schools administrations as well as municipal
authorities and populations. It can be mentioned chiefly strategy below:
Supporting EAL/D learners in the tableau strategy-conscience alley, a
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strategy to elevate emotional states on the protest of two feelings or
insight. Presentation-Practice-Production (PPP) dwells a lively modus
operandi to demonstrate, any time it fashions stress-free clutch and it
possibly will abide rewarded through relatively unsubstantiated
teachers. In spite of their safeguarding commendably the connotation of
the production stage, they recurrently go widening to rearrange this
know-how self-supporting the educational center.
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