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Ligne éditoriale

La Revue Internationale de Linguistique Appliquée, Littérature et d’Education- RILALE-
est un journal, en ligne et en version papier, de spécialité créé aux fins de
publication et de diffusion des résultats des travaux de recherche dans les domaines
ci-apres: linguistique appliquée, littératures, civilisations, science de 1'éducation,
sociologie de 1’éducation, sociolinguistique, pragmatique, analyse du discours,
psycholinguistique, didactique des langues, communication, etc. Ces travaux de
recherche doivent étre rédigés dans 1'une des quatre langues a savoir : 1'allemand,
I'anglais, I'espagnole et le francais.

L'objectif ultime de la RILALE est d'initier et de promouvoir des débats scientifiques
de haut niveau au sein des spécialistes dans les domaines ci-dessus mentionnés dans
le strict respect des principes académiques cardinaux d’authenticité et d’originalité
des résultats de recherche. A cet effet, bien avant que 'article ne soit soumis aux
réviseurs externes, il doit d’abord passer par le controle d’authenticité, d’originalité,
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d’honnéteté et de probité intellectuelle. Cette vérification se fait par le logiciel
iThenticate anti-plagiat.

En outre, les manuscrits soumis a étude a la RILALE ne doivent, ni faire I'objet d'une
double soumission dans une autre revue, ni avoir été publiés auparavant.

Consignes aux auteurs

Modalités de soumission

Trois appels a contribution permanents sont lancés en février, juin et octobre pour
faciliter la publication des trois volumes annuels. Les frais de publication s’élevent a
70.000F CFA pour la parution en ligne et en version imprimée. Les articles doivent
étre envoyés aux adresses suivantes :

rilale.uac@gmail.com ; editor.rilale.uac@gmail.com

Révision

Chaque soumission est rigoureusement évaluée par deux instructeurs externes
anonymes dans un délai d'un mois (les propositions sont anonymes pour la
relecture). Un article proposé pourra étre refusé, accepté sous réserve de
modifications, accepté tel quel. Les articles peuvent étre rédigés dans les langues ci-
apres: francais, anglais, allemand, espagnole.

Les manuscrits doivent comporter un résumé de 150 a 200 mots au maximum en
francais-anglais, espagnole-anglais et allemand-anglais, avec cinq mots-clefs dans les

deux langues choisies. Le volume du manuscrit doit étre compris entre 6.000 et
10.000 mots.

Présentation des contributions
Structure du texte

-Le titre : il doit étre succinct, précis, en majuscule et en gras.

-Le résumé : Les manuscrits doivent comporter un résumé de 150 a 200 mots au
maximum en frangais-anglais, espagnole-anglais ou allemand-anglais, avec cinq
mots-clés dans les deux langues choisies. Chaque résumé doit étre rédigé suivant le
plan ci-apres : objectif-probleme-méthode-résultats.

-L’introduction

-L’organisation du texte: 'organisation du texte suivra la subdivision en sections et
sous-sections a l'aide des chiffres arabes:

1. (Section)
1.1 (sous-section)



1.2 (sous-section)

1.2.1 (subdivision de la sous-section)

1.2.2  (subdivision de la sous-section)
-La conclusion

-Les références bibliographiques

Mise en page: Format A4; Marges = 2,5 cm (haut, bas, droite, gauche); Reliure = 0,50
cm;

Style normal (pour le corps de texte) : Police Book Antiqua 12 points, sans couleurs,
sans attributs (gras et italiques sont acceptés pour des mises en relief); paragraphe
justifié, pas de retrait, pas d'espacement, interligne simple.

Titre de I'article : Police Book Antiqua 14 points, sans couleurs, en lettres majuscules,
gras; paragraphe aligné a droite, pas de retrait, espacement aprés = 18 points, pas de
retrait de premiére ligne, interligne simple.

Titre 1 : Book Antiqua 12 points, sans couleurs, gras; paragraphe gauche, pas de
retrait de premiére ligne, interligne simple.

Titre 2 : Book Antiqua 12 points, sans couleurs, gras; paragraphe gauche, interligne
simple.

Titre 3 : Book Antiqua 12 points, sans couleurs, gras; paragraphe gauche, interligne
simple.

Citations dans le document

Les références des citations doivent étre présentées selon les normes de I’American
Psychological Association (APA). Toute citation de plus de 40 mots (3 lignes) doit:
-étre mise en retrait et sans guillemets
-avoir une taille de police réduite (10) et interligne simple.
Les références de citations dans le texte (et non sous forme de notes de bas de page) se
présentent comme suit:
Lorsque le nom du ou des auteurs fait partie du texte, la date de publication est indiquée
entre parentheses suivies de la (des) page(s) citée(s).
Exemples :
v' En effet, selon Avoce (2018, p. 201): «...» en frangais, et “....”" en langues
germaniques
Lorsque l'auteur reste anonyme jusqu’a la fin de la citation, tous les éléments de
références sont mis entre parenthéses apres celle-ci selon le schéma : Nom de
I’ Auteur, (année de publication, page(s) citée(s)):
Exemple :
v Comme le soutient I'Ecole fonctionnaliste, la langue est structurée pour
exprimer trois significations importantes (Halliday, 1985, p.27).
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Si le méme auteur a fait paraitre deux ouvrages ou articles la méme année, citer le
nom de l'auteur suivi de I'année d’édition et de la lettre ‘a” pour le premier article, ‘b’
pour le second, etc.

Les références comportant plus de trois auteurs utiliseront la forme et al. apres le
nom du premier auteur, par exemple Koussouhon et al, (2014, p .40).

Quant aux travaux acceptés pour publication, ils seront marqués ‘sous presse’ ou ‘a
paraitre’.

Références Bibliographiques

Police Book Antiqua 12 points, en norme APA. Voici quelques exemples:

Livres

Houbert, F. (2005). Guide Pratique de la Traduction Juridique. Paris : La Maison du
Dictionnaire.

Halliday, M. A. K., & Hasan, R. (1985). Language, Context, and Text: Aspects of
Language in a Social-semiotic Perspective. Oxford: Oxford University Press.

Articles

Sahgui, N.P. (2017). Représentation Socioculturelle de la Dot chez les Fulbés de la
Commune de Matéri. RESILAC : Revue des Sciences du Langage et de la
Communication, 4(1), 392-412.

Koutchadé, I. S. (2015). Discourse Analysis of General Muhammadu Buhari’s Official
Acceptance Speech: A Systemic Functional Perspective. International Journal
of English Linguistics, 5(5), 24-36. doi.org/10.5539/ijel.v5n5p24.

Pour avoir plus d’informations, veuillez consulter les sites suivants:

https:/ /cdn.uclouvain.be/public/Exports %20reddot/bpsp/documents/Norme_ AP
A_EN.pdf

https:/ /www.cqu.edu.au/ _data/assets/pdf file/0021/58413/ ALC-APA-
Referencing-Guide-T1-2019-Final.pdf
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FOSTERING EFL LEARNERS" ENGLISH LANGUAGE LEARNING THROUGH ICT: NEW TRENDS IN
BENINESE SECONDARY SCHOOLS

greatly from one student to another. Some learners may have never used any
technological materials due to their learning settings, or the poor living conditions of
their parents or the whole country’s underdevelopment. Other learners may be doing
all of the troubleshooting. The current article provides EFL teachers with the
opportunities for using ICT with their learners as well as advantages for using
multimedia tools, and bilingual tips for managing media in secondary schools, at
home, and everywhere.

EFL teaching and learning in Benin are not an easy task due to the bad living
conditions of Beninese since it is difficult for many of them especially in rural areas
to afford favourable materials related to ICT. In addition, the renewed outbreak of
youth delinquency and criminality makes educators doubtful as far as the use of
technological materials are concerned. The core of the problem is the cost of the
adequate training related to ICT that the government could give to EFL teachers for
the mastery of its effective use.

One of the reasons that have motivated us to undertake this study is the wrong ideas
some Beninese people have about the use of technological materials such as
computers and cell phones in schools. However, the use of ICT is very prominent for
EFL teachers and learners for efficient teaching and learning in the secondary schools
of the country nowadays. The main objective of the current study is to make EFL
teachers and learners more aware of the importance of the appropriate use of ICT for
EFL teaching and learning.

These two research questions formulated will help to delve into the topic:
- To what extent could the use of ICT foster English teaching and learning in
Beninese secondary schools?
- How can this language be taught effectively through technology so as to make
learners benefit from it and Beninese external and internal shareholders show
their appreciation and support?

1. Literature Review

ICT stands for "Information and Communication Technologies." It is similar to
Information Technology (IT), but focuses primarily on communication technologies.
This includes the Internet, wireless networks, cell phones, and other communication
mediums. Melendez (2018), has defined ICT in the same way as an abbreviation for
information and communication technologies. It's generally the combination of
information technology, which focuses on computers and related devices, and digital
telecommunications, including cell phones, the internet and other digital networks.
He has said the term can be a bit amorphous, but it is fair to say types of ICT include
cell phones, the internet and home and office networking devices. As far as the
training required for its appropriate teaching is concerned, USAID (2018) adheres to
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10 key principles when conceptualizing, designing and implementing ICT in
education systems:

- ICT can be used to achieve education and development goals.

- ICT can be used to enhance student knowledge and skills

- ICT can be used to support data-driven decision making.

- All short- and longer-term costs should be included in budget planning.

- ICT alternatives should be explored to find appropriate solutions.

- Teacher development, training and ongoing support should be focused on.

- Involvement of many different stakeholders must be explored and
coordinated.

- A supportive policy environment needs to be developed.

- Monitoring and evaluation into project planning must be integrated.

- "It takes capacity to build capacity”-System strengthening precedes system
transformation. (Melendez, 2018)

All these principles will be very useful for Beninese educational system to trigger
language skills for the success of the teaching and learning process.

Salehi&Salehi, (2012) have said participant students also agreed in the FGD that the
class time is too short for teachers to integrate ICT as they spent half of the class time
preparing for the power-point presentations and cannot give students the
opportunity to use computers in ICT oriented classes. They have added this is similar
to the findings of (Salehi&Salehi, 2012) where they have mentioned that one of the
major barriers of integrating ICT is the lack of classroom time for students to use
computers. It is, therefore, clear that the current class time is not sufficient for
effective integration of ICT.

Furthermore, they have said this is similar to the findings of some researchers where
they have found that although contemporary technological resources are key features
in the propagation of ICT integration, the educational institutions often lack
adequate equipment and access to electricity (Mndzebele, 2013) They have also said
scarcity of equipment and limited access to internet are one of the roadblocks in
integrating ICT in classroom (Salehi & Salehi, 2012) is, therefore, the lack of resources
which prevented teachers to integrate ICT in the classrooms effectively. They have
stated also that ICT training of teachers at university level would bear positive
outcome on their teaching-learning practices. (Salehi&Salehi, 2012) voiced the same
by asserting that teacher training institutions should provide appropriate and
sufficient support to teachers.

Franklin (2005) has stated when he has indicated that using computers does not
mean developing computer pedagogical content knowledge and skills. To our mind,
computers cannot teach learners without being manipulated by human beings.
Computers cannot switch themselves on without the guide of humans. The images

29 Evariste Assogba Kottin & Estelle Bankolé-Minaflinou
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and events are recorded by human beings. This writer is right when he says that
using computers does not mean developing computer pedagogical content
knowledge and skills.

Luz Dary Arias Soto Zulma Rocio Buitrago Escobar and Clelia Pineda Béaez, (2010-
2011) have declared:

Many countries, including Colombia, have worked hard on orienting their teachers in the
enhancement of their practices by means of technology. However, there is still a lot to be
done in this regard in Colombia, as teachers perceived that they did not receive
methodological support in the use of ICT.
Training is necessary in everything; so Beninese educational authorities need
orienting their teachers in the enhancement of their practices by means of ICT.
Consequently, the use of ICT requires previous training to be able to handle those
tools, as at the beginning not knowing the tools and their use is somewhat stressful.
Beninese teachers lack technological training whereas this training is essential for
teaching and learning process nowadays due to technology progress. External and
internal actors of education still have a lot to do as far as ICT use is concerned
because many secondary schools are still far from reaching such a goal.

It is said that the lack of support could be related to the fact that teachers are not
provided with sufficient time to attend professional development courses, and that
sometimes they confront working conditions that do not favour their professional
development. This shares similarities with the analysis presented by Robertson
(2003). This opinion is also verified in Benin since Beninese EFL teachers do not have
time to attend ordinary training before thinking of ICT training. Their bad living
conditions make them move from one school to another, just to spend hours with
learners and get their pay, no matter their results.

Sometimes teachers not only have to keep up with instructional tasks or
responsibilities, but they also have to comply with schedules to fulfil the
requirements of their courses. In other words, they feel that they cannot integrate
other resources to their courses because they might not be able to comply with the
syllabus or the content of the school year. This might be a belief or a perception that
might interfere with the inclusion of ICTs in the learning process, which parallels
what Wolcott, has stated (2003 as cited by Adria & Rose, 2004). These authors are
right in such a way that teachers’ job is delicate and needs a lot of constraints at
home, at school, and everywhere.

They need to keep up with instructional tasks or responsibilities and comply with the
syllabi, which is very important for the process of teaching and learning. Besides, the
instructional tasks should be clear so that learners could understand them and
perform them accordingly. If they do not comply with the content of the school year,
this teaching and learning cannot be relevant and no good results could be yielded.
Most of the time, Beninese EFL teachers do not move from the study plan but they
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centre on what textbooks propose. Some of them even follow the activities suggested
to them in these textbooks step by step without making any supplementation.

2. Methodology

The methodology of this study takes into account the sampling, the instrumentation,
the data collection and analysis. So, there is a questionnaire designed for twenty (20)
randomly sampled EFL teachers. We have also interviewed a sample of thirty (30)
learners of Beninese secondary schools, interviews addressed to EFL certified
teachers, inspectors of Secondary schools, without forgetting class observations,
phone calls, and the Internet use.

2.1. Research Instruments
2.1.1.Questionnaire

The questionnaire administered to EFL teachers’ has seven items. This questionnaire,
through the first item has enabled us to know whether they can carry out the selection of
learning areas with ICT. The second item asks whether they set any criteria for success of
English teaching with computer. When learning areas are well-selected, these will be
relevant for learners. Another item permits us to ask whether they can inform students of
criteria ahead of the lesson with the use of computers. We have questioned them
whether the demonstration of successful use of ICT is possible, and we want to know
whether they could evaluate their student acquisition.

2.1.2.Interview Schedule

We have asked six questions to the thirty learners selected randomly for the issue:
- what ICT stands for
- importance of ICT for EFL learning
- possibility to learn with the use of ICT
- whether their teachers use ICT
- feeling about English learning through ICT
- the use of ICT in rural and urban areas

2.1.3.Class Observation

We have observed four (4) classes. During the class observations, we have reassured
the whole class by telling them to feel free and that we should follow their lesson to
see how they speak English. We have checked the teachers’:

- use of ICT in EFL teaching

- way of using ICT to teach English

- use of ICT in rural areas

- use of ICT in urban areas

31 Evariste Assogba Kottin & Estelle Bankolé-Minaflinou
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way to foster EFL learners’ learning with ICT

2.2. Results

2.2.1.Teachers’ Responses

Table 1. Opinions about the use of ICT

Statements Yes/% No/% Total/%
Good choice of learning settings 18/90% 02/10% 20/100%
Learners’ success. 17/85% 03/15% 20/100%
Learners’” good will 11/55% 9/45% 20/100%
Teachers” good practice 16/80% 04/20% 20/100%
Controlling student degree of language. 10/50% 10/50% 20/100%
Consolidation of students’ learning 18/90% 02/10% 20/100%
Specifying the lesson end. 17/85% 03/15% 20/100%

Teachers have all recognised that they can evaluate students’ acquisition with the
effective use of ICT. They have also said that remedial opportunities for acquiring the
knowledge/skills can be offered to learners and finally adequate closure can occur at
the end of the lesson.

Table 2. Encouraging Students’ English learning

Statements Yes/% No/% Total/%
Raising learners’” interests 20/100% 00/00%  20/100%
Learners’ ability to learn 16/80%  04/20% 20/100%
Favourable changes 17/85%  03/15%  20/100%

2.2.2.Class Observation Data Analysis

From the six (4) classes observed, we have come up with the following.

There is possibility for teachers to use ICT in EFL teaching. This use will be
costly but teachers need to invest personally in their teaching process.
Those who attempt to use ICT to teach English are mostly awkward in this use

because they have no training about it.

The use of ICT in rural areas is hardly existent due to the lack of adequate

materials necessary for this teaching.

Though the use of ICT in urban areas is possible, it is difficult for EFL teachers

to carry it out in Beninese secondary schools.

EFL learners’ learning will be fostered with adequate and successful use of

ICT.

Out of the six (6) teachers observed, four (4) in urban areas and two (2) in rural ones,
two of them have used ICT in urban areas awkwardly.

RILALE Vol.2 N°3, Octobre 2019, 27-38
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2.2.3.Students” Responses

The total number of the students we have interviewed is forty (40). All of them have
written what the acronym ICT stands for and its undeniable importance for EFL
learning in Beninese context. They have all recognised their possibility to learn
English with the use of ICT. Twelve students out of forty (30 percent) have confessed
that their teachers use ICT somehow. Forty (40 / 100%) students have shown
excellent feeling about English learning through ICT and said is necessary for them
to learn English through it. They have said the use of ICT in urban areas will be in
easier process than in rural ones.

3. Interpretations of Data

The results from the EFL teachers’ questionnaire are revealing. As far as the good choice of
learning settings is concerned, eighteen (18) teachers (90 %) have found it necessary
to take into account the adequate choice of learning settings whereas only 02/10% of
them have rejected it. Seventeen (17) students (85 %) said that there should be
relevant learners’ success in the use of ICT use and only 03/15% of them have denied
the truth.11/55% of them said informing students of criteria ahead of the lesson is
compulsory for EFL learning while 9/45% teachers have rejected. Sixteen teachers
(80 percent) said they should show teachers’ good practice for successful use of ICT
in EFL classes but 04/20% said no. Half of them, 10/50% agreed on controlling
student degree of language and half (10/50%) also disagreed. While 18/90% of these
respondents said consolidation of students’ learning is useful, only 02/10% have not
rated this consolidation, and finally, 17/85% said specifying the lesson end at the end
of the lesson is important. (Tablel).

Through table2, Students” English learning is encouraged by raising learner interests
according to the 20 respondents (100 percent) and sixteen teachers (80 percent) have
justified learners” ability to learn when their English learning is through ICT. 17 /85%
teachers have said favourable changes could occur through ICT.

The current study also reveals the following:

- The results from the questionnaire: with the use of ICT, it will be possible for
EFL teachers to easily choose relevant learning situations. They may even
record appropriate events and class sequences related to learners’
environment and needs.

- The effective use of ICT should favour learners’ success and good will and
they can learn English more easily. Whenever they have the good will to
study, they will really get involved in the learning process.

- This use of ICT will show teachers’ good practice since they could imitate
excellent teachers and native speakers’ teaching which they will restore in
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front of their learners. To our mind, this good practice is very necessary for the
teaching/learning process.

Through the use of ICT, EFL teachers can control their students” degree of
language that is to say how much they have mastered this language. We think
that for such a control, teachers can record learners’ former performances and
replay so as to make learners better their language learning. This control can
take place many times to enable learners to perform better and better.

This permanent monitoring is worth helping EFL teachers to consolidate their
students’ learning process because they will get to know how they should
reinforce the best students’” performances by giving them more learning
contents. While they are consolidating those bright learners, they should also
provide less good students with appropriate activities to increase these
learners’ performances.

It is very important for teachers to specify the end of their lesson and this is
the proof that their classes are well-organised. All that has a beginning should
have an end as well.

An adequate use of ICT should raise their learners’ interests in English learning
because they will neither be bored nor tired of working.

This use can raise learners’ ability to learn and they will have favourable changes in
their learning process provided that EFL teachers make good use of ICT accordingly.

Our inferences from students’ interviews are as follows:

It is necessary to make learners know ICT and its appropriate use for EFL
learning. This importance will motivate them and they could take their
learning process seriously.

They have all recognised the possibility to learn English with the use of ICT in
Beninese secondary schools. Consequently, EFL teachers have enormous
responsibilities strengthen their teaching process by the effective use of ICT in
their classes in order to make their teaching more interesting.

It is necessary that EFL teachers use ICT in their classes due to the good and
pleasant feelings learners can express about English learning through ICT.

The use of ICT is compulsory in both rural and urban areas no matter the
expenses it can create to EFL teachers and the government.

From the class observations, we can notice that it is possible for teachers to use
ICT in EFL teaching, and they should be taught the way of using ICT to teach
English during regular training. In addition, ICT can be used in rural areas as
well as in urban areas.

EFL teachers should look permanently for the ways and means to foster EFL
learners’ learning with ICT efficiently.
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When teachers select the learning area to be taught, it could be easy for them to deal
with their teaching. Fortunately, they also select criteria for success and inform their
learners of criteria ahead of the lesson; thus this freedom of selection is favourable for
both teachers and learners for effective language teaching and learning. In addition,
whenever teachers demonstrate to the students, successful use of the knowledge and
skills through modelling, they should get involved. As several students are used to
learning by imitating, they could observe teachers while demonstrating successful
use of the knowledge and skills on computers, and even other students or native
speakers.

Furthermore, if teachers succeed in evaluating their learners’ acquisition, and
provide them with remedial opportunities for acquiring the knowledge or skills, they
should learn and acquire the English language successfully. Teachers may record
their own demonstrations with their learners and play to the learners. This practice
could encourage learners to perform well every time they are asked to work.
Learners may also record their performance on their cell phones and frequently play
at home and continue imitating appropriately.

- We can also safely say that the use of ICT will foster the English language
teaching and learning in Beninese setting in several ways. Learners may carry
their technological materials everywhere and as they are accustomed to cell
phones, they could bring them everywhere. They could watch interesting
recorded class activities at home and elsewhere, and practise them
appropriately.

- We have discovered through our investigations that English can be taught
effectively through the use of ICT. If this goal is really reached, then those
Beninese secondary schools’ headmasters, vice principals, and prefects who
are accustomed to burning learners’ cell phones they seize in classes, could
change their mentality and get to know that cell phones are also
teaching/learning materials.

4. Implications and Suggestions

It is important to mention that through the use of ICT, teachers increase their
awareness of the complex processes students go through when developing their
listening skills. It is obvious that learners develop their listening skills because they
could listen to native speakers or other teachers and learners that they are not
accustomed to. This is positive since they could grasp the gist of the messages even
though they meet native speakers face to face and communicate with them
successfully. All external and internal shareholders of education need to help
learners afford technological materials and help them in the appropriate use. In this
way, teachers, when they are oriented in terms of the adequate use of ICT, they
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should be able to guide their learners accordingly. Thus, the latter could know how
to use technological materials appropriately as well, instead of using it for needless

things. EFL teachers should receive frequent and efficient methodological support in
the use of ICT.

Conclusion

Teachers' own work with learning strategies should awaken their interest in guiding
the students to use the strategies effectively. This experience could help EFL teachers
to make learners interested in the English language teaching, learning, and
acquisition. According to the data we have collected during my investigation, almost
none of them have taken formal or informal courses in the use of ICT, and
consequently, they do not use these technological resources in their pedagogical
processes because of factors like educational policies and the accessibility and
involvement in ICT professional development courses (Schibeci ef al., 2008).
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Appendices: Research Instruments

Questionnaire to EFL Teachers
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1- Can you carry out the selection of learning areas with ICT?

2- Do you set any criteria for success of English teaching with computer?

3- Can you inform students of criteria ahead of the lesson with the use of
computers?

4- Is the demonstration of successful use of ICT possible?

5- Could you evaluate your student acquisition?

Interview Schedule for Learners
- What does ICT stand for?
- What is the importance of ICT for EFL learning?
- How can you learn with the use of ICT?
- Do your teachers use ICT?
- What is your feeling about English learning through ICT?
- What is the use of ICT in rural and urban areas?

Class Observation
- The way teachers use of ICT in EFL teaching
- The way of using ICT to teach English
- The use of ICT in rural areas
- The use of ICT in urban areas
- The way to foster EFL learners’ learning with ICT
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