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INDEXING AND ABSTRACTING 
1. International Academic Databases and Academic Social 

Networks  

Google Scholar is a freely accessible web search 

engine that indexes the full text or metadata of 

scholarly literature across an array of publishing 

formats and disciplines. Google Scholar index 

includes most peer-reviewed online journals of Europe and America's 

largest scholarly publishers, plus scholarly books and other non-peer 

reviewed journals. It contains roughly 160 million documents as of May 

2014 and approximately 80-90% coverage of all articles published in 

English. Usually, a period of time, approximately 3-5 weeks, is required between the publication of the research 

and its indexation. Our indexed articles could be accessed from  https://scholar.google.ro/scholar?start=0&q= 

oapub.org &hl=en&as_sdt=0,5 &scioq=open+access+publishing+group  

   Academia.edu is a social networking website for academics. 

The platform can be used to share papers, monitor their impact, 

and follow the research in a particular field. It was launched in 

September 2008, with 31 million registered users as of January 

2016 and over 8 million uploaded texts. Academia.edu allows following the evolution of shared research, offering 

statistics about referring sources, views of the abstract, and downloads of the indexed article. Our profile could be 

accessed from https://open.academia.edu/OpenAccessPublishingGroup  

 ERIC (Education Resource Information Center) is an online library of education 

research and information, sponsored by the Institute of Education Sciences (IES) of the 

U.S. Department of Education. The Education Resource Information Center (ERIC) 

provides access to educational literature and resources. This database provides access to 

information from journals included in the Current Index of Journals in Education and Resources in Education 

Index. The submission/accessing procedure are not conditioned by the existence of an account. THE INDEXING 

IS A COMPLEX PROCEDURE, THE ARTICLES ARE REVIEWED BY ERIC, INDEXED AND CLASSIFIED 

BASED ON THIR EDUCATIONAL CONTENT,  UNDER THEIR OWN KEYWORDS, ETC.. USUALLY 

THE INDEXING TAKES BETWEEN 4 AND 6 WEEKS. ERIC INDEXED ARTICLES https://oapub.org/ 

edu/index.php/ejes/pages/view/erx  

Mendeley is an academic platform aimed to allow sharing research 

papers, discovering research data and collaborating online. If offers the 

possibility of search by abstract, keyword and author, and allows to 

organize and share data in public and closed groups. Mendeley permits 

to follow the evolution in terms of the number of readers that accessed/saved the metadata of the shared research 

articles. Our profile could be accessed from https://www.mendeley.com/profiles/open-access-publishing-group/  

Zotero is free and open-source reference management software to manage bibliographic 

data and related research materials. Notable features include web browser integration, 

online syncing, generation of in-text citations, footnotes, and bibliographies, as well as 

integration with the word processors Microsoft Word, LibreOffice, OpenOffice.org Writer 

and NeoOffice. It is produced by the Center for History and New Media of George Mason University, United 

States of America. Our profile could be accessed from  https://www.zotero.org/open accesspublishing/items  

Zenodo is an online digital repository where researchers can preserve and share their 

research outputs, including figures, datasets, images, and videos. It is free to upload 

content and free to access, in adherence to the principle of open data. It was created 

by OpenAIRE and CERN to provide a place for researchers to deposit datasets. 

  Calaméo is a free document publishing platform that creates interactive web 

publications in real-time. It allows following the evolution of the shared document by 

https://scholar.google.ro/scholar?start=0&q=%20oapub.org%20&hl=en&as_sdt=0,5%20&scioq=open+access+publishing+group
https://scholar.google.ro/scholar?start=0&q=%20oapub.org%20&hl=en&as_sdt=0,5%20&scioq=open+access+publishing+group
https://open.academia.edu/OpenAccessPublishingGroup
https://oapub.org/edu/index.php/ejes/pages/view/erx
https://oapub.org/%20edu/index.php/ejes/pages/view/erx
https://oapub.org/%20edu/index.php/ejes/pages/view/erx
https://www.mendeley.com/profiles/open-access-publishing-group/
https://www.zotero.org/open%20accesspublishing/items
https://en.wikipedia.org/wiki/OpenAIRE
https://en.wikipedia.org/wiki/CERN
https://scholar.google.ro/scholar?start=0&q=oapub.org&hl=en&as_sdt=0,5&scioq=open+access+publishing+group
https://open.academia.edu/OpenAccessPublishingGroup
http://eric.ed.gov/
https://www.mendeley.com/profiles/open-access-publishing-group/
https://www.zotero.org/openaccesspublishing/items
http://en.calameo.com/accounts/4705816
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counting the readers. Our profile could be accessed from  http://en.calameo.com/accounts/4705816  

CiteUlike is a web service which allows users to save and share 

citations to academic papers. Based on the principle of social 

bookmarking, the site works to promote and to develop the 

sharing of scientific references amongst researchers. When 

browsing issues of research journals, small scripts stored in bookmarks (bookmarklets) allow one to import articles 

from repositories like PubMed, and CiteULike supports many more. Then the system attempts to determine the 

article metadata (title, authors, journal name, etc.) automatically. Users can organize their libraries with freely 

chosen tags and this produces a folksonomy of academic interests. Our profile could be accessed from  

http://www.citeulike.org/user/ OApub  

BibSonomy is a social bookmarking and publication-sharing 

system. It aims to integrate the features of bookmarking systems as 

well as team-oriented publication management. BibSonomy offers 

users the ability to store and organize their bookmarks and 

publication entries and supports the integration of different communities and people by offering a social platform 

for literature exchange. Both bookmarks and publication entries can be tagged to help structure and re-find 

information. As the descriptive terms can be freely chosen, the assignment of tags from different users creates a 

spontaneous, uncontrolled vocabulary: a folksonomy. It is developed and operated by the KDE group of the 

University of Kassel, the DMIR group of the University of Wurzburg, Germany. Some samples of our submitted 

research could be found from here: 1,2,3,4,5,6,7,8,9,10. 

The Open Archives Initiative (OAI) develops and promotes interoperability standards that aim 

to facilitate the efficient dissemination of content. OAI has its roots in the open access and 

institutional repository movements. Continued support of this work remains a cornerstone of the 

Open Archives program. Over time, however, the work of OAI has expanded to promote broad 

access to digital resources for eScholarship, eLearning, and eScience. The Open Archive Initiative project is 

developed by Cornell University, USA. The profiles of our journals could be accessed here: EJES, EJPESS, 

EJFLT, EJELT, EJSER, EJAE, EJOEES. 

Journal Index (ScopeMed JournalIndex.net) is a directory database service offered 

by ScopeMed that stores journals data and allows searching by various criteria: name, 

research area, country, language. It contains more than 9900 journals (March 31, 

2016). The profiles of our journals could be accessed here: EJES, EJPESS, EJFLT, 

EJELT, EJSER, EJAE, EJOEES. 

AcademicKeys is the premier source for academic employment. Our 18 

discipline-focused sites offer comprehensive information about faculty, 

educational resources, research interests, and professional activities pertinent to 

institutions of higher education. More than 89% of the top 120 universities (as 

ranked by US News and World Report) are posting their available higher ed jobs with AcademicKeys.com. Our 

profiles could be accessed on the social sciences section (searching by publisher, ISSN or name of the 

journal) from  http://socialsciences.academickeys.com/jour_main.php  

The Electronic Journals Library (EZB) is a service to 

facilitate the use of scholarly journals on the internet. It offers 

a fast, structured and unified interface to access full-text 

articles online. It comprises 85027 titles from all areas of 

research, 16697 of which are available online only. In addition, 88009 journals, which are provided by 

aggregators, are listed. The EZB contains 52639 journals which are accessible free of charge to anyone. 

Furthermore, the participating libraries provide their users access to the journals they subscribe to. The journals 

are presented in lists sorted by research area. An updated list is generated by the database according to the member 

library's specifications each time it is accessed. The availability of full-text access is indicated by traffic-light 

symbols according to the license situation of each member library. The Electronic Journals Library project is 

developed by Regensburg University, Germany. 

 

http://en.calameo.com/accounts/4705816
http://www.citeulike.org/user/%20OApub
http://www.bibsonomy.org/bibtex/2248e2fa20e8cb120a8c6869082ac42f9/oapub
http://www.bibsonomy.org/bibtex/29540c0975afac95830ecd259eeacfe75/oapub
http://www.bibsonomy.org/bibtex/27d508fdf6d75aeb6b33f72f57d70b32a/oapub
http://www.bibsonomy.org/bibtex/2dd48eebfa85544588ac1de91ad92775c/oapub
http://www.bibsonomy.org/bibtex/20513123e7d555eb893b447e5b98162e4/oapub
http://www.bibsonomy.org/bibtex/28fbf87cfc98341c51f8883fc489fd9c7/oapub
http://www.bibsonomy.org/bibtex/2e65d4a558298044774669fc88a377d20/oapub
http://www.bibsonomy.org/bibtex/237f55893a005cd795eeda51dee8b1767/oapub
http://www.bibsonomy.org/bibtex/273a6f0347967b022172642a2f77b55b5/oapub
http://www.bibsonomy.org/bibtex/20f147ca4b3c55ca96e1b2ccb0f46d9fd/oapub
http://www.openarchives.org/Register/BrowseSites?viewRecord=http://oapub.org/edu/index.php/ejes/oai
http://www.openarchives.org/Register/BrowseSites?viewRecord=http://oapub.org/edu/index.php/ejep/oai
http://www.openarchives.org/Register/BrowseSites?viewRecord=http://oapub.org/edu/index.php/ejse/oai
http://www.journalindex.net/?qi=european+journal+of+education+studies
http://www.journalindex.net/?qi=european+journal+of+physical+education+and+sport+science
http://www.journalindex.net/?qi=european+journal+of+special+education+research
http://socialsciences.academickeys.com/jour_main.php
http://www.citeulike.org/user/OApub
http://www.bibsonomy.org/
http://socialsciences.academickeys.com/jour_main.php
http://rzblx1.uni-regensburg.de/ezeit/index.phtml?bibid=AAAAA&colors=7&lang=en
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BASE (Bielefeld Academic Search Engine) is one of the world's most 

voluminous search engines, especially for academic open access web 

resources. BASE is operated by Bielefeld University Library, Germany. It 

facilitates effective and targeted searches and retrieves high quality, 

academically relevant results. The articles metadata is harvested periodically, a period of around 2-4 weeks could 

occur between the publication and indexing. Samples of our submitted research could be find 

here: 1,2,3,4,5,6,7,8,9,10. or with a verbatim search. 

 DataCite is an international not-for-profit organization which aims to 

improve data citation in order to establish easier access to research data on 

the Internet, increase acceptance of research data as legitimate, citable 

contributions to the scholarly record and support data archiving that will 

permit results to be verified and re-purposed for future study. DataCite was subsequently founded in London on 

1 December 2009 by organisations from 6 countries: the British Library; the Technical Information Center of 

Denmark (DTIC); the TU Delft Library from the Netherlands; the National Research Council’s Canada Institute 

for Scientific and Technical Information (NRC-CISTI); the California Digital Library (University of California 

Curation Center); Purdue University (USA) and the German National Library of Science and Technology (TIB). 

Samples of our submitted research could be found here: 1,2,3,4,5,6,7,8,9,10. 

Genamics JournalSeek is an online database covering 

academic journals. The JournalSeek database contains 104166 

journals from 6434 different publishers (February 2016). The 

database includes journal descriptions and links to the journals' 

homepages. Journal information includes the description (aims and scope), journal abbreviation, journal 

homepage link, subject category, and ISSN. Searching this information allows the rapid identification of potential 

journals to publish your research in, as well as allow you to find new journals of interest to your field.Our profiles 

could be accessed here: EJES, EJPE, EJSER,  

 

2. Impact Factor 

CiteFactor is a service that provides access to quality controlled Open Access 

Journals. The Directory indexing of journal aims to be comprehensive and cover 

all open access scientific and scholarly journals that use an appropriate quality 

control system, and it will not be limited to particular languages or subject areas. 

The aim of the Directory is to increase the visibility and ease of use of open access scientific and scholarly journals 

thereby promoting their increased usage and impact. (Impact Factor under evaluation) 

Impact factor: 3.088 (2016) 

ResearchBib (Research Bible) is open access with high standard indexing database for 

researchers and publishers. The Journal Database contains 420,000+ journals from 

different publishers, which includes the title, abbreviation, journal host url, index, publisher, description (aims 

and scope), online issn and print ISSN etc.Research Bible may freely index journals, research papers, call for 

papers, research position. Journal Database try to cover all open access scientific and scholarly journals that use 

an appropriate quality control system, and it will not be limited to particular languages or subject areas. An Impact 

Factor based on citations, article reviews, accessings and number of published articles is calculated every year for 

every journal submitted. The profiles of our journals can be accessed here: EJES, EJPESS, EJFLT, 

EJELT, EJSER, EJAE, EJOEES. A ResearchBib free account is required in order to access the profiles.  

OAJI (Open Academic Journals Index) is a full-text database of open-access 

scientific journals founded by International Network Center for Fundamental and 

Applied Research, Russian Federation. It stores more than 78.000 articles from 2100 

journals from 90 countries. A Journal Impact Factor is calculated yearly based on 

previous activity: accessing, citation, indexing in databases, author provenience, website design, etc.. (Impact 

Factor under evaluation) 

Section under Construction (pending subscriptions) 

https://www.base-search.net/Search/Results?lookfor=THE+IMPACT+OF+PHYSICAL+SETTINGS+ON++PRE-SCHOOLERS+CLASSROOM+ORGANIZATION&type=all&oaboost=1&ling=1&name=&thes=&refid=dcresen&newsearch=1
https://www.base-search.net/Search/Results?lookfor=INTRINSIC+MOTIVATION+OF+TEENAGER+SCHOLARS+TOWARD+PHYSICAL+ACTIVITIES&type=all&oaboost=1&ling=1&name=&thes=&refid=dcresen&newsearch=1
https://www.base-search.net/Search/Results?lookfor=AN+ANALYSIS+ON+WOMEN%E2%80%99S+PHYSICAL+ACTIVITIES+PARTICIPATION&type=all&oaboost=1&ling=1&name=&thes=&refid=dcresen&newsearch=1
https://www.base-search.net/Record/42a444ce324184364c1cc792a22df9dc8f6cc94dc99eab25a1990bba6fd994dd/
https://www.base-search.net/Record/2431f8e8aa6fa04108ac61eaf7aa7aa2f26b0ab717035aaa4fda536a20b7ec39/
https://www.base-search.net/Record/5390a505f020d46b344bd83fb640dda3af128c77d31f8478ef69f87ab14654de/
https://www.base-search.net/Record/fa39adf0957030fb5e35c727b1aa4c110f9468a51f6ba6658c71bbaa5d7e6f54/
https://www.base-search.net/Record/b1d02563e1fff715a768e950509776adaee1578cfcb5b0023211994e74803db6/
https://www.base-search.net/Record/fd51571754135f79e842f636b74105b247f87ab68d9914345c0f0f72e919903b/
https://www.base-search.net/Record/f256f6b5b75038a9e24696590e8360de8d2786c9a005bc05988e28be3773c2f9/
https://www.base-search.net/Search/Results?lookfor=oapub&type=allus&page=3&l=en&oaboost=1&refid=dcpageen
http://data.datacite.org/10.6084/M9.FIGSHARE.2769586
http://data.datacite.org/10.6084/M9.FIGSHARE.2991370
http://search.datacite.org/works?query=RATING+CHANGES+INTRODUCED+IN+SOME+CHARACTERISTIC+MORPHOLOGICAL+AND+BASIC-SPECIFIC+MOTOR+SKILLS+TO+YOUNG+ACTIVE+AND+INACTIVE+BASKETBALL+PLAYERS
http://search.datacite.org/works/10.5281/ZENODO.59950
http://search.datacite.org/works/10.5281/ZENODO.60078
http://search.datacite.org/works/10.5281/ZENODO.59800
http://search.datacite.org/works/10.5281/ZENODO.59858
http://search.datacite.org/works/10.5281/ZENODO.58863
http://search.datacite.org/works/10.5281/ZENODO.58496
http://search.datacite.org/works/10.5281/ZENODO.59283
http://journalseek.net/cgi-bin/journalseek/journalsearch.cgi?query=2501-1111&field=title&editorID=&send=Search+Title%2FISSN+Only
http://journalseek.net/cgi-bin/journalseek/journalsearch.cgi?field=issn&query=2501-1235
http://journalseek.net/cgi-bin/journalseek/journalsearch.cgi?query=2501-2428&field=title&editorID=&send=Search+Title%2FISSN+Only
http://www.researchbib.com/view/issn/2501-1111
http://www.researchbib.com/view/issn/2501-1235
https://www.researchbib.com/view/issn/2537-1754
https://www.researchbib.com/view/issn/2501-7136
http://www.researchbib.com/view/issn/2501-2428
https://www.researchbib.com/view/issn/2501-5915
https://www.researchbib.com/view/issn/2501-9120
https://www.base-search.net/about/en/
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JournalTOCs is a Current Awareness Service (CAS) where 

you can discover the newest papers coming directly from the 

publishers as soon as they have been published online. It is one 

of the biggest searchable collections of scholarly journal Tables 

of Contents (TOCs). It contains articles' metadata of TOCs for over 27,299 journals directly collected from over 

2824 publishers (February 2016). It is a project of School of Mathematical and Computer Sciences, Heriot-Watt 

University, Edinburgh, United Kingdom.  

 ROAD is an international directory of Open Access scholarly resources. ROAD 

has been developed with the support of the Communication and Information Sector 

of UNESCO, it provides a free access to a subset of the ISSN Register. This subset 

comprises bibliographic records which describe scholarly resources in Open Access 

identified by an ISSN: journals, monographic series, conference proceedings and academic repositories. ROAD 

records are enriched by metadata about the coverage of the resources by indexing and abstracting databases, 

registries and journals indicators. 

 SHERPA/RoMEO is a database service run by SHERPA 

(Joint Information Systems Committee, United Kingdom, 

University of Nottingham, United Kingdom and University 

of Lund, Sweden) aimed to show the copyright and open 

access self-archiving policies of academic journals. The database uses a color‐coding scheme to classify 

publishers according to their self‐archiving policy. This shows authors whether the journal allows pre-print or 

post-print archiving in their copyright transfer agreements. It currently holds records for over 22,000 journals 

(February 2016). 

 

Further Indexation and Abstracting are in process. 
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Abstract:  

The ultimate goal of teaching EFL to students is for them to use English for 

communicative purposes. This paper seeks to examine the communicative competence 

of EFL students in the Republic of Benin and to study the effect of motivational activities 

on their oral proficiency. Moreover, the enquiry aims at examining students’ views about 

the use of motivational activities during English lessons and to find out the extent to 

which teachers integrate these activities in the classroom. To achieve these objectives, a 

mixed research method was used. This includes questionnaires and classroom 

observation. 205 EFL intermediate students and seven EFL intermediate class teachers 

participated in the enquiry. The results show that students lack motivation or interest to 

speak English because teachers do not make their lessons lively by introducing 

motivational activities. Many teachers ignore that motivational activities are effective in 

the classroom. It is understandably so because they are not trained to incorporate 

motivational activities in their lessons. Furthermore, students do not speak in class 

because they are either bored or they do not know the appropriate vocabulary to use. 

Though motivational activities make learners eager to practise the language, students 

revealed that their teachers hardly involve them in dramatic activities. These include 

various tasks such as role-play, simulation, improvisation. This study concludes that 

motivational activities have a significant impact on learners’ communicative competence, 

and calls on teachers as well as trainers and pedagogical advisers to ensure their 

incorporation in the EFL classrooms.  

 

Keywords: motivation, motivational activities, communicative competence, EFL 

intermediate students, EFL teachers 
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1. Introduction 

 

Human society cannot exist without communication which is as vital as water for its 

survival. A lack of communication can lead to misunderstanding, conflicts and 

destruction. Therefore, communication is indispensable to mankind. As stated by Otano 

Villamer, Lopez-Lopez, Sanchez-Vera, Perlaza-Estupinan, & Lopez (2016), its importance 

can be “reflected in all the aspects of our lives: social, work, etc.” (p.1). In the educational 

context, students learn a foreign language basically for communicative purposes. Apart 

from that, learners who speak one or more foreign languages have more advantages than 

their peers in the labour market.  

 In the world at large, English has virtually become the most widely spoken 

international language across nations. Iamsaard and Kerdpol (2015) say that English is 

now a language that is as important as the first language of every nation. This is why 

English as a Foreign Language (EFL) is taught in most schools in francophone countries 

such as the Republic of Benin.  

 Speaking is the basic way through which communication takes place on a daily 

basis. That is why this paper focuses more on oral communication. Fabio (2015) states 

that speaking is the “most important and interesting component of any language” (p.3). He is 

of the opinion that people speak more easily than they write. Therefore, speaking is 

“probably the main goal for anyone studying a foreign language” (Fabio, 2015, p.3).  

 However, getting learners to speak in the classroom is one of the most challenging 

tasks that teachers face. Derakshan, Taheri and Mirarab (2015) observe that “it is necessary 

to overcome it and encourage learners to use their speaking skills. Learners are afraid of simple slip 

of the tongue and seeing others to laugh. Language learners prefer writing to speaking. They are 

more skilled in writing” (p.520). Also, teachers find it difficult to motivate students to speak 

English. Students are often afraid to express themselves in English, not only because they 

do not know the right words to use, but also because they are not motivated. This raises 

the following question: ‘‘how can teachers motivate their learners to speak English?’’  

 According to Murray (2020), there is more to being an English teacher than solely 

teaching grammar and vocabulary. Teachers must inspire the love of the language, build 

confidence and make learning fun. To this effect, teaching EFL requires the use of 

motivational activities that are likely to engage students and make them eager to acquire 

knowledge.  

 

1.1 Statement of the Problem and Purpose of the Study 

Motivation is a key issue that determines learners’ success in oral communication. The 

inclusion of motivational activities in EFL teachers’ practices is not yet popular among 

teachers in Benin. The fact that English is introduced as a foreign language (EFL) in Benin 

from the first grade has not helped students to speak it fluently or fairly. Beninese EFL 

students do not develop their communicative competence because most teachers do not 

carry out activities that will boost their confidence and motivation to do so. Besides, some 

EFL teachers use most of the time French as a medium of communication during their 
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English lessons. Though this can help students understand the main point of the lesson 

easily, it does not help them to develop their oral skills.  

 In addition, Beninese EFL teachers are not yet fully enlightened on the various 

motivational activities that may help students improve their oral skills. More 

importantly, teachers do not attach much importance to these activities, and the 

overwhelming majority of them are not aware of their effectiveness. This study intends 

to highlight the importance of motivational activities and most importantly to identify 

their significant impact on Beninese EFL learners’ communicative competence.  

 

1.2 Research Questions 

This study seeks to answer two main questions: 

1) What are the various methods employed by teachers to motivate their learners? 

2) What impact can motivational activities have on students’ communicative 

competence? 

 

2. Literature Review 

 

This part briefly reviews the previous research on the effect of motivational activities on 

EFL students’ classroom performance. 

 

2.1 Motivational Activities 

Motivation is some kind of “internal drive which pushes someone to do things in order to 

achieve something” (Harmer, 2007, p.98). Woolfolk, Hughes, and Walk (2012) also define 

motivation as: “an internal state that arises, directs, and maintains behavior” (p.372). 

Therefore, motivational activities are activities used in or outside the language classroom 

to intensify students’ desire to learn. Motivational activities are “instructional interventions 

applied by the teacher to elicit and stimulate student motivation” (Guilloteaux, & Dornyei, 

2008, as cited in Azarnoosh & Tabatabee, 2008, p.2). These activities create a conducive 

environment that motivates learners to actively participate in classroom debates.  

 However, Martin (2003) observes that learners are not highly motivated because 

teachers always let them work and discuss topics in the textbooks without providing 

them with any related information on real-life situations. Furthermore, teachers are 

controlling oral activities and do not allow learners to take the floor and speak out their 

minds freely. On this score, it is important to mention Brawer (1982) who provides four 

basic steps to help teachers select appropriate motivational activities:  

• The first is to determine the media needs of the learners (e.g., lower ability groups 

generally respond better to visual stimuli such as films, overheads, or displays);  

• The following step is to determine whether the motivational activity should focus 

on related past instruction, or whether remedial activities are needed;  

• What comes next is to examine the feasibility of that activity within the learning 

environment (i.e., the time and materials available); 

• The final step is to develop or select the actual motivational events of instruction. 

It is suggested that, by examining the problem of motivation, identifying student 
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characteristics, and carefully planning lessons, many of the motivational problems 

teachers face in the classroom can be overcome (Brawer, as cited in Otano et.al, 

2016). 

 

2.2 Some Previous Studies Related to the Topic 

There are many studies on how to improve learners’ communicative competence and 

keep them motivated to speak in class. One of these studies is the one carried out by 

Egounleti, Iwikotan, and Zounhin Toboula (2021). Their study aims at finding out 

effective techniques to improve EFL learners’ speaking fluency in intermediate classes. 

They found out that regular use of classroom communicative activities is one of the 

strategies for motivating EFL intermediate learners to speak English. However, they 

noted that:  

 

 “Motivation is an essential aspect of English language teaching and learning. 

 Unfortunately, EFL teachers in Beninese secondary schools scarcely motivate their 

 learners to speak English. The results in Table 5 show that 100% of teachers investigated 

 do not take time to motivate learners to speak the English language fluently; as a result, 

 most of the learners are unable to speak English.” (Egounleti et al., 2021, p.17) 

 

 They concluded that the lack of training sessions for the EFL teachers is the most 

important obstacle to learners’ communicative competence. In the same vein, Mahdi 

(2015) discusses a variety of strategies that teachers use in the classroom to motivate 

reluctant students to converse and participate. To do so, he critically reviews some 

articles based on motivational strategies and teaches using games and other co-curricular 

activities. Further, he highlights the role that teachers as well as parents and students 

must play to improve learners’ communicative competence. 

 Other research articles focus on particular strategies. For example, Marzuki, 

Prayogo and Wahyudi (2016) explore the benefits of interactive storytelling to improve 

EFL learners’ speaking skills. Through a Classroom Action Research method, in two 

cycles, their results show that the learners’ speaking ability improved from 17 to 72, 27% 

(2016, p.22). 

 Another motivational activity that has been the focus of studies is the role of games 

in promoting students’ willingness to communicate. This has been carried out by Liu, 

Vadivel, Rezvani and Namaziandost (2021). These researchers used two groups of 

learners (control and experimental groups) to show the role of games in promoting 

students’ willingness to communicate. Their results reveal that the experimental group 

whose teacher used games in the language lessons and classes showed significant 

improvement in their willingness to communicate. According to them: 

 

 “These findings reveal that games are very good at promoting students’ attitude towards 

 learning English. They also reveal that by using games, learners learn the target 

 language appropriately and enthusiastically. In addition, it increases their willingness to 

 communicate when the topic of the lesson is interesting. Moreover, the results reveal that 
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 games are not just for fun, but also allow students to ask the teacher questions in class.” 

 (Liu et al, 2021, p.9) 

 

2.3 Importance of Motivational Activities  

Motivational activities make students more active in the learning process and at the same 

time make their learning more meaningful and fun for them (Kayi, 2006). Otano et al. 

(2016) add that motivational activities “have an important role in the development of the 

speaking skill…if the students do not feel motivated or encouraged to talk in class, they will never 

practice or lose the fear to talk” (p.1). Motivational activities such as games can be “exploited 

as follow-ups of the presented teaching material for practicing and reinforcing the required skills 

or knowledge; or for revising and recycling already acquired skills or knowledge; or as a testing 

mechanism in order to discover students’ weaknesses in their language proficiency” (Klimova, 

2015, p.1159).  

  In conclusion, the various authors cited above have a positive view of motivational 

activities, and their impact not only improves learners’ communicative skills but builds 

up language skills as well. 

 

3. Research Method 

 

As mentioned earlier, this study investigates the usefulness of motivational activities in 

the development of EFL learners’ oral competence. Therefore, it seeks to discover the 

various methods EFL teachers use in their classrooms to motivate their learners and to 

find out the extent to which these methods positively impact EFL students’ 

communicative performance. The research method is based on both quantitative and 

qualitative research (mixed method). A mixed research method enables a systematic 

integration or “mixing” of qualitative and quantitative data within a single investigation 

or inquiry (Wisdom & Cresswell, 2013).  

 

3.1 Participants and Instruments 

This study is conducted in five (public and private) secondary schools in the Littoral 

region in Benin. 205 intermediate students in their fourth year of secondary school have 

participated in this research. Seven (7) EFL intermediate class teachers have also 

participated in this research. The average age of the participating students is 15 years. 

Their experience with the English language or their experience of learning English is 

three (3) years on average.  

  Questionnaires and classroom observation were used to collect data for this study. 

One questionnaire was used with EFL teachers and the other one was used with students. 

The purpose of these questionnaires was to find out, first of all, learners’ level of interest 

in EFL, their motivation and perception of the English language and, secondly, teachers’ 

views about how to integrate motivational activities into the teaching practices. In 

addition, a classroom observation was carried out to investigate the extent to which EFL 

teachers motivate their learners. The types of activities or methods that they use to raise 
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their learners’ interest and EFL students’ reactions to those activities were also matters of 

concern to us.  

 

3.3 Data Collection and Analysis Procedure 

The data were collected by means of some questionnaires and classroom observation. The 

investigation lasted seven weeks in the selected schools. In order to carry out the 

investigation in these schools, a permission was obtained from the schools’ 

administration. Once in the field, the participants were thoroughly informed about the 

purpose of the study and were assured that every piece of information that they were to 

provide would remain confidential and anonymous. The participants were also at liberty 

to participate or not. The questionnaires were filled in and collected on the spot. The 

classroom observation also provides a clear picture of the difficulties teachers and 

students face in EFL classrooms regarding motivation. The data gathered from the 

questionnaires have been analysed and presented in tables or figures, and the notes taken 

during the classroom observation have been documented. 

 

4. Presentation of the Results  

 

The data presented in this section are the findings related to the questionnaires addressed 

to EFL teachers and students as well as the findings from the classroom observations. 

 

4.1 Data Related to the Questionnaires  

Here are data related to the questionnaire addressed to students. It basically reveals that 

most students do not find the English class interesting. In the table above, only 31% of 

the students claimed that they like oral activities. While some students said that their 

teachers do not motivate them to speak, others stated that their teachers motivate them 

verbally. Also, many students claimed that their teachers do not use any motivational 

activities in the classroom. Only 37% of the students claimed that they (teachers) do. Most 

students agree that motivational activities will improve their participation in the 

classroom. 

 
Table 1: Questionnaire addressed to EFL Students (1) 

a. Do you enjoy your English lessons? Frequency Percentage 

 1 I do 64 31% 

 2 Not really 82 40% 

 3 I do not 59 29% 

 Total 205 100% 

b. Do you like oral activities? Frequency Percentage 

 1 I do 64 31% 

 2 Not really 74 36% 

 3 I do not 67 33% 

 Total 205 100% 

c. Does your teacher motivate you to speak? Frequency Percentage 

 1 Rarely 43 21% 

 2 Sometimes 71 35% 

http://oapub.org/edu/index.php/ejfl


Hindeme Ulrich Orlando Sèna  

FOSTERING EFL LEARNERS’ COMMUNICATIVE COMPETENCE BY MEANS OF MOTIVATIONAL ACTIVITIES

 

European Journal of Foreign Language Teaching - Volume 6 │ Issue 2 │ 2022                                                                   132 

 3 Most times 62 30% 

 4 Not at all 29 14% 

 Total 205 100% 

d. How does your teacher motivate you to speak? Frequency Percentage 

 1 Through words of mouth 118 58% 

 2 Through activities carried out in the classroom 41 20% 

 3 Through gifts 19 9% 

 4 None of the above 27 13% 

 Total 205 100% 

 
Table 2: Questionnaire addressed to EFL Students (2) 

a. Does your teacher use activities such as role-play, songs and 

playing language games in the classroom? 
Frequency Percentage 

1 Yes, he does 76 37% 

2 No, he doesn’t 129 63% 

 Total 205 100% 

b. If yes, how often does your teacher employ these activities in the 

classroom? 
Frequency Percentage 

1 Rarely 13 17% 

2 Sometimes 34 45% 

3 Most times 17 22% 

4 All the time 12 16% 

 Total 76 100% 

c. Do you agree that employing these activities can develop your 

speaking fluency and participation in the classroom activities?  
Frequency Percentage 

1 Agree 78 7.8% 

2 Strongly agree 108 38.5% 

3 Disagree 11 30.7% 

4 Strongly disagree 8 23.0% 

 Total 205 100.0% 

 

4.3 Results Related to the Classroom Observation 

The classroom observations conducted during various teaching situations revealed the 

following points: 

• No teacher, except a private school teacher who used role-play at a point in his 

lesson, employs motivational activities in their classroom; 

• Teachers are not trained to motivate their students by using materials such as 

flashcards or activities like role-play or games; 

• Teachers focus on the recommended English textbook and fail to bring in authentic 

materials likely to provide students with a better learning experience:  

• Teachers are more concerned with teaching grammar rules and finishing up the 

syllabus in time; 

• In most of the classes visited, French was mostly used by the teachers because 

students complained that they did not understand the lesson when the teachers 

used English; 

• Some students were bored, did not show any interest and, therefore, did not 

participate in the various activities. 
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5. Discussion of the Results 

 

The purpose of this study is to find out the various methods employed by teachers to 

motivate their learners and to study the impact of motivational activities on learners’ 

communicative competence. It emerges from the findings that most Beninese EFL 

teachers do not use any method or activity to encourage their learners to speak. 

Moreover, they do not know how to integrate motivational activities in their EFL classes. 

This can be attributed to a lack of awareness or ignorance among teachers of the positive 

impact of motivational activities. Teachers’ poor professional background is also a matter 

of concern.  

  It has been asserted that employing motivational activities in the classroom can, 

indeed, improve learners’ oral skills. Two main types of motivational activities that can 

foster the learners’ communicative competence are discussed in this section. They are 

language games and drama.  

 

5.1 Language Games 

Rooyackers (2002) states that language is “immensely powerful, but it can also be loads of fun. 

In fact, a sense of fun can make the language more powerful … Language and play complement 

and enrich each other. A fusion of the two produces language games” (as cited in Klimova, 2015, 

p.1157). Games are activities with rules, a goal and an element of fun (Hadfield, 1996). 

Therefore, language games are activities used to provide a fun and more relaxed 

atmosphere, especially in classes for students to acquire a second or foreign language 

(Carlson, as cited in Savitri, 2013). Savitri (2013) is of the opinion that games do not only 

provide “supportive activities and practices that can motivate the students to interact and 

communicate, but games can create opportunities for students to acquire the language in a 

meaningful way” (p.17). 

  Furthermore, Powell (2020) believes that language games can enable multiple 

people to learn foreign words and phrases all at the same time without using those boring 

books and mind-numbing texts that typical classes come with. Games are student-

centred in that students are active in playing the games. It can often be organised such 

that students have the leading roles, with teachers as facilitators (Jacobs, n.d.). There are 

two categories of language games as suggested by Hadfield (1999): linguistic games and 

communicative games. Jacobs (n.d.) offers a definition for the two terms stating that 

“linguistic games focus on accuracy, such as supplying the correct antonym…communicative 

games focus on successful exchange of information and ideas, such as two people identifying the 

differences between their two pictures which are similar to one another but not exactly alike” (p.3).  

  However, in terms of communicative competence, more emphasis is laid on 

communicative games. Dewi, Kultsum and Armadi (2016, p.64) state that a 

communicative game is a “set of well fun-design activities that can stimulate students’ 

interaction in the classroom. These games such as board games, information - gap games require 

them to take part actively in the classroom by speaking and writing in order to express their own 

points of view or give information”. Communicative games can help boost students’ 

confidence and eagerness to practice the language. They help students involve in real 
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communication, where the achievement of their communicative task is more important 

than the accuracy of the language they are using (Dewi, Kultsum & Armadi, 2016).  

 In addition, Simpson (2015) and Fithriani (2019) outline some advantages of games 

in EFL teaching: 

• Games create a context for meaningful communication because learners need to 

process how to play the game as well as communicate about the game before, 

during, and after. This meaningful communication serves as a basis for 

comprehensible input because the comprehensible input is, basically, what 

learners understand as they listen and read; it is interaction to enhance 

comprehensibility, such as asking for repetition or giving examples.  

• Games add interest to what learners find boring and can be used with all language 

skills. 

• Games are learner-centred and foster cooperative learning 

• Games give students the opportunity to use language in a non-stressful way 

focusing on both the message and the language. 

  To conclude this discussion, Lee (1975) holds that “most language games make 

learners use the language instead of thinking about learning the correct forms… games should be 

treated as central not peripheral to the foreign language teaching programme” (as cited in 

Simpson, 2015 p.5). It is important to note that not all games are suitable for learners. 

Teachers need to design and adapt games based on the lesson content and students’ 

specific needs.  

 

5.2 Drama 

Drama is a kind of motivational activity that refers to an activity “involving people in a 

social context. It requires the oral communication and other forms of communication, such as use 

of gesture, body movement and intonation” (Chukwueggu, 2012, p.2). Dramatic activities 

“enables learners to have confidence in performing their roles and develop their communication 

more fluently and efficiently” (Iamsaard & Kerdpol, 2015, p.72). Dramatic activities include 

various tasks such as role-play, simulation, improvisation, etc.  

  The most common dramatic activity is the role-play. Cook (2001) states that role-

play is one of the methods that “enables learners to improve a range of real-life spoken language 

in the classroom” (as cited in Derakshan, Khalili & Beheshti, 2016, p.179). Kayi (2006) states 

that role-play enables students to pretend they are in various social contexts and have a 

variety of social roles. Teachers serve as a guide to assume their different roles). 

Moreover, Ampatuan and Jose’s (2016) study encourages the use of role-playing to assist 

learners in developing their communicative competence. Harmer, (2007) indicates that 

role-play boosts the self-confidence of shy students because, in role-play, they have a 

different role and do not speak for themselves. Also, role-play as a communicative 

activity is vital in helping students have a “meaningful and comprehensive interaction and 

provide an opportunity to practice fluency and accuracy using the English language” (Ampatuan 

& San-Jose, (2016, p.22). Chukwueggu (2012, p.10) in her study, concludes that drama is 

an indispensable tool in language teaching.  
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  Furthermore, it has been observed that most teachers only focus on grammar 

while teaching the English language as can be seen from the findings of the classroom 

observation. Although grammar is an important aspect of communicative competence, 

there is also a need for learners to be encouraged to be more fluent in their oral 

production. Fluency goes hand in hand with vocabulary. That is, without adequate 

vocabulary, learners cannot be fluent. However, Harmer (2001) informs that, in 

encouraging students to speak, teachers need to use the communicative approach that 

concentrates less on grammar and vocabulary but emphasises the significance of 

language function. Therefore, teachers must adjust their teaching methods or approaches 

to create a relaxed and more interesting atmosphere where students are interested in 

practicing the language.  

 Besides, students have stated that some of their teachers only encourage them to 

speak and pay lip service to the practice of English. More deplorable is the fact that many 

teachers still use French during their lessons or while communicating with their learners 

in the classroom. This attitude can neither help students to speak English nor motivate 

them to do so. 

 

6. Recommendation 

 

Given the findings of this study, there is a need for a change in the teaching or learning 

process. Below are some recommendations to various stakeholders to improve learners’ 

oral production. 

 

6.1 Government  

The government is urged to organise training sessions for EFL teachers to teach them 

how to integrate motivational activities in their classroom. By so doing, the EFL teachers 

will learn the necessary tools and strategies to motivate their learners. Aside from the 

training sessions, the government should build enough adequate classrooms in order to 

reduce the huge number of students per classroom. The EFL teachers will perform better 

with the motivational activities if the number of learners per classroom is reduced and 

manageable.  

 

6.2 EFL Teachers  

EFL teachers are advised to provide students with opportunities to speak the target 

language and to encourage them to speak in and outside the classroom. This can happen 

if they integrate motivational activities in their classrooms no matter the limited time 

allocated to them. To ensure tangible results, the EFL teacher has to prepare their lessons 

by using authentic materials and ensure that every single student participates in the 

classroom. It is also the EFL teacher’s duty to set a specific time to perform a task so that 

learners do not get bored. S/he should encourage interaction among students during the 

English language lessons and should ensure that the goals and the rules of activity are 

clearly explained to students.  
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7. Conclusion 

 

This study has investigated the use of motivational activities to improve EFL learners’ 

communicative competence. The purpose has been not only to find out the various 

methods that teachers use in the classrooms to motivate their learners but also to find out 

the impact that motivational activities have on learners’ oral production. To achieve this 

goal, a qualitative and a quantitative research methods were used; a classroom 

observation was conducted, and questionnaires were addressed to EFL intermediate 

class students. The findings reveal that teachers do not often use motivational activities 

in their classrooms. Students think that the English language is boring; therefore, they do 

not participate in classroom activities. The classroom observation also reveals that by 

using French in the classroom, teachers do not help students develop their oral skills in 

the target language. This study stresses the need for teachers to be adequately trained to 

use motivational activities such as role-play and language games to help students 

develop their communicative skills. An experimental study may be conducted to 

evaluate the effect that motivational activities have on EFL students’ oral proficiency in 

Benin. 
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