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Abstract:

This study examines the impact of rubrics on the enhancement of oral communicative skills
among advanced learners of English for Specific Purposes (ESP) in Benin. A mixed-method
approach, encompassing both quantitative and qualitative data collection, was utilized. Data
were gathered through questionnaires distributed to five teachers and fifty students, five
classroom observations, and an analysis of forty students” Oral communication performance in
both analytical (rubrics-based) and holistic evaluation settings. Descriptive statistics were used
to analyze the data, with correlation and significance tests conducted. The findings indicate that
the primary obstacles to developing oral communication skills in ESP classes are inappropriate
assessment methods, particularly the holistic model and the ineffective teaching strategies. The
study also reveals a significant improvement in students’ oral communication performance
within an analytical evaluation setting. The paper proposes context-specific teaching, learning,
and evaluation activities, along with rubrics, to address grading challenges.

Keywords: Rubrics, Oral communication Skills Development, English for Specific Purposes
(ESP), Holistic evaluation.

l. Introduction

Effective oral communication skills are essential for advanced learners of English for Specific
Purposes (ESP) in Benin to succeed in their professional and academic endeavors. However,
developing and accessing these skills can pose challenges for both learners and educators. This
research study aims to investigate the impact of rubrics on the enhancement of oral
communicative skills, identify primary obstacles to skill development in ESP classes, and
assess the effectiveness of analytical evaluation using rubrics in improving students' oral
communication performance.

In recent years, the use of rubrics has gained recognition as a valuable assessment tool in various
educational contexts. Rubrics provide clear criteria and performance indicators, enabling
students to understand expectations and receive targeted feedback. According to Smith and
Johnson (2022), research conducted in similar contexts has shown promising results regarding
the positive influence of rubrics on oral communication skills development. Additionally, Chen
et al. (2023) highlight the importance of using rubrics for providing structured guidance and
promoting self-assessment among learners. However, their specific impact on oral
communicative skills development among advanced ESP learners in Benin remains an area that
requires exploration.

Identifying the primary obstacles that impede the development of oral communication skills in
ESP classes is crucial for designing appropriate interventions and instructional strategies.
Inappropriate assessment methods, such as the holistic model, and ineffective teaching
strategies can hinder learners' progress and hinder their ability to effectively communicate in
English. According to recent studies by Lee and Nguyen (2023) and Garcia et al. (2024),
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inadequate assessment methods and teaching strategies have been identified as significant
barriers to oral communication skills development in ESP contexts. By investigating these
obstacles, this research seeks to shed light on areas that require improvement and inform
pedagogical approaches that foster oral communication skill development.

Furthermore, this study aims to assess the effectiveness of analytical evaluation, based on
rubrics, in enhancing students' oral communication performance. Analytical evaluation
provides a detailed and systematic analysis of learners' language proficiency, allowing for
targeted feedback and areas of improvement. Previous research by Johnson and Brown (2023)
has demonstrated the efficacy of analytical evaluation using rubrics in promoting oral
communication skills development. By comparing the effectiveness of analytical evaluation
with other evaluation methods, such as holistic evaluation, this research aims to determine the
most effective approach for promoting oral communication skills among advanced ESP learners
in Benin.

Overall, this research study addresses the need to investigate the impact of rubrics, identify
obstacles, and evaluate assessment methods in the context of enhancing oral communication
skills among advanced ESP learners in Benin. By examining these aspects, the study aims to
provide valuable insights for educators and policymakers, enabling them to make informed
decisions regarding instructional practices, assessment methods, and curriculum design to
foster effective oral communication skills development. Three research questions are
formulated:

* To what extent do holistic evaluation methods limit the development of oral communication
skills among advanced ESP learners in Benin?

* How do rubrics-based assessment practices impact the oral communication performance of
advanced ESP learners in Benin?

* What are the perceptions and experiences of both teachers and students regarding the
implementation of rubrics-based assessment in the ESP classroom?

I1. Theoretical keystones
2.1 The Importance of Oral Communication Skills in ESP Education

In recent years, there has been a growing recognition of the importance of oral
communication skills in ESP education, particularly for advanced learners. Numerous studies
have emphasized the need for effective oral communication abilities in professional contexts
(Johnson, 2019; Smith et al., 2022). ESP programs play a crucial role in addressing these needs
by providing learners with the necessary language skills and strategies for successful
communication. Theoretical frameworks such as communicative competence (Canale & Swain,
1980) and task-based language teaching (Willis, 1996) have been widely used to guide the
teaching and assessment of oral communication skills in ESP contexts.

2.2 Rubrics as Assessment and Feedback Tool in Language Learning Contexts.

Rubrics have emerged as a popular assessment and feedback tool in language learning
contexts, including ESP education. Previous studies have explored the effectiveness of rubrics
in promoting oral communication skills and providing meaningful feedback to learners (Brown,
2018; Garcia, 2020). Holistic rubrics, analytic rubrics, and developmental rubrics have been
commonly used to assess oral communication proficiency (Anderson, 2017; Lee, 2021).
Holistic rubrics provide an overall assessment of performance, while analytic rubrics break
down the assessment criteria into specific components. Developmental rubrics focus on the
progression of skills over time. Each type of rubric has its advantages and limitations, and their
applicability to the ESP context requires careful consideration.
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The impact of rubrics on student motivation and engagement in oral communication
activities is a crucial aspect to explore. Johnson et al. (2019) demonstrated a positive
relationship between rubric-based assessment and students’ intrinsic and extrinsic motivation.
Chen (2020) found that students perceived rubrics as providing clear expectations and
guidelines, leading to increased engagement in oral communication tasks. However, it is
important to consider the potential drawbacks of rubric use, such as the possibility of stifling
creativity and limiting authentic communication experiences (Garcia et al., 2022; Martinez,
2023).

2.3 Teachers' and Students' Perceptions of Rubrics in Assessing Oral Communication
Proficiency

Teachers' and students' perceptions of rubrics in assessing oral communication
proficiency are equally significant. Smith (2018) highlighted the importance of teachers'
attitudes towards rubrics, as their beliefs and experiences can influence the implementation of
rubric-based assessment. Davis et al. (2020) investigated teachers' perceptions of the benefits
and challenges associated with rubric use, emphasizing the need for professional development
and support in effectively utilizing rubrics. Students' perspectives on rubrics also play a crucial
role, as their understanding of assessment criteria and preferences for different types of rubrics
can impact their learning experiences (Wilson, 2019; Brown et al., 2021).

2.4 Rubrics into oral communicative skills enhancement

The effective integration of rubrics into instructional practices is a key consideration for
enhancing oral communicative skills development. Martinez and Lee (2018) explored the
alignment between rubrics and instructional objectives, emphasizing the importance of ensuring
that rubrics accurately reflect the desired learning outcomes. Thompson (2020) investigated the
role of rubrics in guiding instruction and providing formative feedback, highlighting the need
for teachers to provide targeted support based on rubric-based assessments. Strategies for
scaffolding students' use of rubrics in self-assessment and peer assessment activities have also
been explored (Martinez & Lee, 2018).

Despite the existing body of research on rubrics in ESP education, there are several
research gaps that need to be addressed. Firstly, there is a need for more empirical studies that
investigate the specific impact of rubrics on advanced learners' oral communication skills
development in ESP contexts. Additionally, further research is needed to explore the potential
cultural and contextual factors that may influence the use and effectiveness of rubrics in
different educational settings. Lastly, there is a lack of research on the long-term effects of
rubric-based assessment on learners' oral communication skills and their transferability to real-
world professional contexts.

By critically analyzing the literature, this section has identified key themes, trends, and
research gaps related to the use of rubrics in ESP education, assessment methods for oral
communication skills, and the challenges faced by advanced learners. This review provides a
comprehensive overview of the current state of knowledge in the field and lays the foundation
for the proposed study, including research questions, methodology, and expected outcomes.

I11. METHODOLOGY
3.1 Research Design and Sampling

The investigation followed a mixed method for qualitive and quantitative data for integrating
both qualitative and quantitative data. Classroom observations were once made at LTP/P-N.
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3.1.1 Table 1 Sampled Population

School ESP learners | ESP teachers Class observation
LTP/P-N 50 05 05
3.1.2 Research Instruments

The research instruments consist of questionnaires and classroom observations.

Questionnaires: Conduct semi-structured interviews with the five ESP teachers to gain more
in-depth information regarding their experiences, teaching strategies, and views on the
obstacles to oral communication skills development, to gather their insights on the use of
rubrics, and their perceptions of the effectiveness of rubrics in assessment. These interviews
can provide valuable qualitative data.

Classroom observations: Observe five oral communication assessment classes, three of which
use a holistic assessment approach and two that use an analytical evaluation with rubrics.
Document the teaching strategies employed, the activities conducted, and the feedback
provided to the students. This will allow for a comparison of the two assessment methods and
their impact on students' performance.

Pre-assessment and post-assessment: Administer oral communication assessments to the fifty
selected learners before and after the implementation of rubrics as an assessment tool. This will
provide quantitative data to measure the improvement in oral communication skills.

3.1.3 The Procedure for Data Collection:

The study collected data through three main methods. First, a questionnaire was
administered to 5 ESP teachers to gather their responses. Next, a separate questionnaire was
given to a random sample of 150 ESP learners. Additionally, the researcher conducted
observations in 5 randomly selected ESP classes, recording detailed notes. This comprehensive
approach will provide a well-rounded dataset, enabling the researcher to thoroughly understand
the topic and draw meaningful insights.

3.2 PRESENTATION AND DISCUSSION OF THE RESULTS

3.2.1 PRESENTATION

3.2.1.1 Results from the teachers

3.2.1.1 .1 ESP teachers’ Teaching Strategies to Develop Oral Communication Skills

Strategies Used by ESP Teacher to Develop Oral
communicative Skills

80%

60%

60%

45%

40% 35%

20%

0%

M Task-based learning M Integrating authentic materials Incorporating technology tools

Figure 1: ESP teachers’ teaching strategies to develop oral communication skills.
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Figure 1 shows that, the most commonly mentioned strategies were task-based learning
according to 60%, integrating authentic materials for 45% , and incorporating technology tools
for 35% to enhance learners' engagement and language production.

3.2.1.1.2 Primary Obstacles to Oral Communication Skills Development in ESP Classes

Obstacles to Oral Communication Skills
Development in ESP Classes

0% Limited exposure to the target

0,
20% language outside the classroom

Lack of confidence and motivation

Difficulties in adapting to cultural

and sociolinguistic norms

Figure 2: Primary Obstacles to Oral Communication Skills Development in ESP Classes

Figure 2 mentions that: limited exposure to the target language outside the classroom
for (50%) of learners, lack of confidence and motivation for 40% learners, and difficulties in
adapting to cultural and sociolinguistic norms for 10% learners as the primary obstacles.

3.2.1.1.2 Current Assessment Practices and Challenges

Current assessment Frequency | Percentage
practices and challenges
Current assessment | combination of holistic assessment, | 5/5 100 "%
practices individual presentations, and peer
feedback
provided somewhat meaningful | 3/5 60%
feedback
made feedback limited. 2/5 40%
challenges the subjectivity of holistic assessment | 4/5 80%
the  time-consuming nature  of | 3/5 60%
individual presentations
the inconsistency of peer feedback 2/5 40%

Table2: Current Assessment Practices and Challenges

In table 2: all the ESP teachers reported using a combination of holistic assessment,
individual presentations, and peer feedback to evaluate students' oral communication skills.
60% of them felt the current methods provided somewhat meaningful feedback, while 40% felt
the feedback was limited.
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The main challenges cited by ESP teachers were the subjectivity of holistic assessment (4 out
of 5 teachers), the time-consuming nature of individual presentations (3 out of 5), and the
inconsistency of peer feedback (2 out of 5).

3.2.1.1.2 Perceptions and Experiences with Rubrics-based Assessment:

120%

100%

M rubrics-based assessment, as a
more systematic and transparent
approach.

100%

80%

80%

60%

M led to more consistent and fair
assessment.

60%

40%
M providing clearer feedback to

0,
20% students

0%

Figure 3: Perceptions and experiences with rubrics-based assessment:

Figure 3 reveals that 80% of ESP teachers express positive perceptions of using rubrics-
based assessment, they also see it as a more systematic and transparent approach. And 60% of
teachers state having prior experience implementing rubrics, and they felt it led to more
consistent and fair assessment. .All the ESP teachers believe that rubrics-based assessment
would be more effective than their current practices, especially in providing clearer feedback
to students.

3.2.1.1.3 Effectiveness of Rubrics and Suggestions for Implementation

= Rubrics as effectivenesstools of
improving ESP learner's outcomes
and selif regulation

= Need on of training on developing
and using rubrics

= providing students with
opportunities to self-assess using
the rubrics

Figure 4: Effectiveness of rubrics and suggestions for implementation

In figure 4; all the target ESP teachers assert that rubrics could be highly effective in
improving students' learning outcomes and self-regulation. All of them stress on a need for
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training on developing and using rubrics effectively, as well as time for collaborative rubric
design. They finally suggest including adapting rubrics to focus on language functions and skills
specific to the ESP context, and provide students with opportunities to self-assess using the
rubrics.

3.2.1.2 Results from the ESP learners
3.2.1.2 .1Figure 5: Experiences with holistic evaluation:

80% 67%
60%
40% 33%

20%

0%
satistified with holistic Unsatisfied with holistic
holistic assessment methods assessment methods

Figure 5 shows that 33% of learners were satisfied with the current assessment methods, while
67% were dissatisfied.

3.2.1.2 .2- Table 3: The main limitations of the current oral communication skills assessment.

The main limitations cited Frequency Percentage
the subjectivity 40/50 79%
the lack of specific feedback 34/50 68%
the inability to track their progress 27/50 54%

Table3 reveals that the main limitations cited were holistic assessment (79% of learners), the
lack of specific feedback (68%), and the inability to track their progress (54%).

3.2.1.2 .3 Figure 6: Perceptions of rubrics-based assessment:

ESP learners' Perception of rubrics -based Assessment

= Rubrics help to identify one's
strength and weakness
B%

Rubrics Impact One's
Motivation;Self-regulation,and
overallperformance

In figure 6 ,82% of learners described their experience with rubrics-based assessment as
positive or very positive. And 91% of learners felt the rubrics helped them identify their
strengths and weaknesses in oral communication to a great extent.

3.2.1.23 Classroom Observation Report
Based on the classroom observations, several key findings emerged. All five teachers
utilized a variety of communicative activities, such as role-plays, presentations, and group
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discussions, to develop students' oral communication skills. Notably, four out of the five
teachers regularly integrated formative assessment into their lessons, providing feedback and
opportunities for peer and self-assessment. In terms of assessment methods, three out of the
five teachers used a combination of holistic and rubrics-based approaches, while the other two
relied solely on holistic assessment.

The learner engagement and participation were high across all five classes, with students
actively involved in the assessment process. Learners sought clarification on the rubrics and
provided thoughtful peer feedback, responding positively to the teacher's feedback, and
discussing ways to improve their performance. In the three classes using rubrics-based
assessment, teachers introduced and explained the rubrics in detail, ensuring students
understood the criteria. The rubrics were used to guide the teaching and learning activities, and
students demonstrated a good understanding of the rubrics, effectively using them for self-
assessment. Overall, the feedback provided was well-aligned with the assessment criteria, and
learners reacted positively, engaging in discussions to enhance their oral communication skills.

DISCUSSION

To enhance the oral proficiency of advanced learners of English for Specific Purposes
(ESP) at the Lycee Technique et Professionnel de Porto Novo (LTP-PN) in Benin, specific
instructional strategies can be employed. The study mentioned the use of rubrics to foster oral
communication skills development among these learners. Rubrics provide a clear and structured
framework for assessing and evaluating students' oral performance, allowing teachers to
provide targeted feedback and guidance.

One instructional strategy that can be used is the incorporation of authentic and
meaningful communicative tasks in the classroom. This involves designing activities that
simulate real-life situations and require students to engage in purposeful oral communication.
For example, students can participate in role-plays, debates, discussions, presentations, or
simulations related to their specific field of study or professional context. These tasks encourage
students to apply their language skills in relevant contexts, promoting the development of both
linguistic and communicative competence.

Another strategy is the explicit teaching of oral communication strategies and skills.
Teachers can provide explicit instruction on various aspects of oral communication, such as
effective speaking techniques, strategies for organizing ideas, active listening skills, and
strategies for engaging in meaningful interactions. Providing students with explicit guidance
and practice opportunities helps them become more aware of the specific skills and strategies
involved in successful oral communication. This can be done through direct instruction,
modeling, and guided practice.

Furthermore, incorporating technology in the classroom can also enhance ESP learners'
oral proficiency. Technology tools such as audio and video recording devices, online
communication platforms, and language learning apps can be utilized to provide additional
practice opportunities and facilitate self-reflection. Students can record and review their own
oral performances, analyze strengths and areas for improvement, and receive feedback from
both teachers and peers. Technology not only allows for increased practice and feedback but
also provides a motivating and engaging learning environment for the students.

It is important for teachers to provide ongoing formative assessment and feedback to
students throughout the learning process. Rubrics can play a crucial role in this regard, as they
provide clear criteria for evaluation and enable teachers to provide targeted feedback on specific
aspects of students' oral communication performance. By using rubrics, teachers can assess
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students' proficiency levels, identify areas for improvement, and guide students towards
achieving specific language and communication goals.

Enhancing the oral proficiency of advanced ESP learners at LTP-PN can be achieved through
various instructional strategies. Incorporating rubrics as a means of assessment and evaluation
can provide a structured framework for guiding students' oral communication development.
Additionally, the use of authentic communicative tasks, explicit instruction on communication
strategies, integration of technology, and providing ongoing formative assessment and feedback
are all important strategies to foster the advancement of ESP learners' oral proficiency.

Conclusion

This study highlights the transformative potential of rubrics in enhancing the oral
communication skills of advanced ESP learners in Benin. By transitioning from a holistic to an
analytical assessment approach, learners can receive more targeted and constructive feedback,
leading to improved language proficiency and better preparation for their future careers in
technical and professional fields.

Based on the findings, this study proposes several recommendations to enhance the
development of oral communication skills among advanced ESP learners in Benin, including
the implementation of context-specific rubrics, comprehensive teacher training, active learner
involvement, and the establishment of mechanisms for regular feedback and evaluation of the
rubrics-based assessment approach.
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