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Abstract

Teaching English as a Foreign Language to studefits emotional and
behavioural disorders in Benin is the key issuthis investigation. The
study sets out with the aim to explore teacheratpices and students’
performance as well as strategies used by Benin Eddchers to
address the issue. The research instruments usedgaestionnaire,
interviews and class observations. The study haealed that Benin
EFL teachers’ practices towards students with spleneeds are far
from enabling them to develop their inner potendiatl learn effectively.
Based on the findings, some strategies have beggested regarding
EFL teaching to such specific students.

Key Words: performance, disorders, emotions, English as &ior
Language (EFL), strategy

Résumé

Cet article se propose d’explorer I'enseignementl’daglais langue
étrangere (ALE) aux apprenants béninois ayant umgtupbation
émotionnelle ou comportementale. Le principal diiffede cette étude
est d'explorer les pratiques des enseignants wisade ces types
d'apprenants ainsi que les performances de cesielstn Pour y
parvenir, divers instruments tels que les intergew observations
directes et questionnaires ont été utilisés. Desultats recueillis, il
ressort que ce phénomeéne grandissant ne sembleefgasr I'attention
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des enseignants d’'anglais langue étrangere (ALEjuet de hombreux
défis restent & relever. Se basant sur ces résulias auteurs de
I'article ont fait des suggestions stratégiques pone prise en charge
plus effective de ces types d’apprenants.

Mots Clés performance, désordres, émotions, anglais laggaagére
(ALE), stratégie

INTRODUCTION

One can read in the Constitution of December 119018f Benin

Republic, in its article 26, that the individualdttwdisabilities have to
be protected. However, there is no specific lavardigg the education
of such individuals. Most of the time, studentshwilisabilities are
mixed with students without any disabilities. Bern@achers have in
their classrooms such students that just do nop kee withteaching

materials. Some of them sit in the back and neitaise their hands nor
look at the teacher. Others chat all the time a@npay attention.

This issue is a great concern now, especiallyi;eha of globalization,
when the learning of the English language is a ando the world.

Although French is the official language in certauntries, people in
such countries need English to do business withFrench speakers. In
West Africa, French speaking countries like Beni &ogo Republics
have some neighbouring English speaking countiié®y share the
same borders and need to interact.

This has given rise to the teaching/learning of IBhgas a Foreign
Language (EFL) in many countries for several puegosuch as
employment, international mobility, development ogpnities and the
need to access information in a universal langubgéhis fast-moving

and technological world, English is a language Wwhias become a
compulsory language for nations worldwide.

This investigation sets out with dual aims. Fiestploring strategies
used by Benin EFL teachers to teach students woitial needs, and
second, analyzing and comparing students’ perfocenand teachers’
practices.
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1. Special education and relative terminologies

There are many views to what it means to be qadlifis disabled. All
children exhibit differences in terms of physicétibutes and learning
abilities. Heward (2003) divides “Special Educatiomto four
categories: learning disabilities, speech and lagguimpairment,
mental retardation and emotional disturbance. Sorities suggest that
the term “exceptional children” could be used tpresent all categories
of disabled children. They argue that the ideaadfifg a disability does
not define the individual. The implication is ththe term “exceptional
children” offers dignity to the individual.

There are some global terms used when speakinghitdfren with
special needs: ‘Children at risk’, ‘Children wittmpairment’, ‘Children
with disability’, ‘children with handicap’ (Hewarg003, p. 10). A child
with special needs is a child who deviates from stendard average
performance and norm. This child could be below trorm and
perform really slower than others, or could be &bihand work higher
and faster than anyone else within the norm. Eitfi¢he two categories
of learners need a special way of learning.

1.1 Conduct and emotional disorders explored

“Behaviour Disorders” is a term used to describer@ad spectrum of
disorders characterized byersistent difficulties with social
interactions and disruptive behaviouin school, at home, and
elsewhere. The most common disruptive behaviouordess
include oppositional defiant disorder, conduct disp and
attention deficit hyperactivity disordewélker 2012, p. 17)Other
emotional and behavioural disorders include anxiebsessive-
compulsive disorder, depression, schizophrenia, rases)

psychosis, bipolar disorder, anorexia, bulimigy can affect
children in every area of their lives(Walker 20p217).
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Oppositional Defiant Disorder (ODD) is a childhodzEhavioural
problem characterized by disobedient, hostile, daflant behaviour,
particularly directed towards authority figures,clsuas parents or
teachers. ODD is less severe and more common thaduCt Disorder
(CD). Symptoms may include: repeated temper targruexcessive
arguing with adults, refusal to comply with reqsesnd rules, deliberate
attempts to annoy or upset others, bad tempetrt fiading, the use of
obscene language, low self-esteem (Walker 20124 p.

Conduct Disorder (Cpis a behavioural and emotional disorder
characterized by a repetitive and persistent proate behaviour. A
child or adolescent with CD usually violates thesibasocial rules or
rights of others and exhibits disruptive, violerand antisocial
behaviour. Symptoms may include: aggression to leeapd animals
(e.g. bullying, fighting, using weapons, threatgpimtimidating others,
forcing into sexual activity), destruction of pespy, deceitfulness,
lying or stealing, serious violations of rules (ewgnning away, skipping
school, heavy drinking, drug use).

Identifying children with Attention Deficit Hyper&uity Disorders
(ADHD) is challenging, since most of the childrem their growing
years exhibit symptoms at some point. To recogifizeperson suffers
from ADHD, one must look at the severity of sympsrAge must also
be considered for adults. A significant impairment social and
academic functioning should not be confused witly ather mental
disorder (Cabaroglu 2012, p. 18).

A child with ADHD has the following characteristics

. He or she is inattentive

. He or she is easily distracted, doesn’t seem tenlis

. He or she shows difficulty in organizing, plannirend
completing tasks

. He or she shows difficulty in adapting to otherghhvior in
some given situation

. He or she shows difficulty in staying still for evex short
period of time: fidgets, squirms, taps and appezstiess

. He or she talks, runs, moves excessively, is isipel
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. He or she shows difficulty in taking turn and shadiBiculty

in controlling his/her action (e.g. hits classmatst of anger or
frustration) (Butler 2009).

1.2 Strategies used in Special Education

Specific causes of behavioural disorders are hadkfine, so diagnosis
can be difficult and time consuming. There are ssvstrategies for
addressing behaviour problems in classrooms:

1.2.1 ABC Strategy

The best place to start is by attempting to undatsthe behaviour and
what the individual is attempting to gain by engagin the behaviour.
A relatively quick approach is observation orgadizeto an ABC
strategy according to (Walker 2012):

A — Antecedent of the behaviour. This refers to all of the vakisb
taking place before the individual begins demotistga the
inappropriate behaviour. The antecedent can behimgyfrom a rainy
day, lack of sleep the night before, having negafieractions with
another peer, being asked to do something undesirdaeing ignored.
Sometimes teachers have to look closely to deterthi@a antecedent.

A- The actuaBehaviour. What is the child doing: yelling, crying,
throwing things, hitting others, disrupting thedes, etc.?

B- The Consegquence. What is the individual getting as a result of
the behaviour? Is he getting any undesired aawjita treatment, the
teacher's undivided attention as a result of his/iappropriate
behaviour? The EFL teachers’ job is to be on aeall times.

1.2.2 Strategies Related to Academic Instruction
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Specific causes of behavioral disorders are hamkfme, so diagnosis

can be difficult and time consuming.Treatment offeauses on skill

development for the student, parents and teachers.

« Use multi-sensory strategies during teaching

« Make special arrangements in the timetable to acuodate
demanding lessons in the morning, when concentréibetter

* Have a special reward program and recognize higferts and
progress

* Use various modes of evaluation, such as authemtaject work,
debates, presentation, drawing

e Use a variety of behavioural intervention technguge.g. visual
cues such as gestures and cards to communicatagbyiwith the
child; proximity control to help and remind the Ichio stay on task;
verbal reinforcement for appropriate behavior arglectively
ignoring inappropriate ones)

« Use peer support and foster teamwork spirit sol&@hing becomes
an enjoyable experience

* Clearly establish rules at the beginning of teaghioommitment
through collaboration with the student

» “Escape valve” Outlets: give such students a chdaodeave class
(for example to get a book from the library or &mve a note for
another group). (Cabaroglu et al, 2012)

1.2.3 Strategies Related to Physical Environment

» Seat the child in front of the class and/or ne@ola model’ student

. Create low-distraction areas to study

. Make use of such instructional tools as pointerstdke
attention, timers to help the student stay focusedt, balls to squeeze
when s/he feels stressed (Cabaroglu et al, 2012).

1.3 Student performance

In second and foreign language learning, a leasneerformance in a
language may indicate his/her competence. An apprtathe study of
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a learner's competence in a language, based ostulg of a learner’s
total linguistic performance (what the learnerh$eao say and do in the
language; which requires a certain conditions:

v performance assessment: It & systematic and direct
observation of a student performance or examples stofdent
performances and ranking according to pre-estaisperformance
criteria. Students are assessed on the result dsawethe process
engaged in a complex task or in the creation abayrct

v performance criteriantis a description of the characteristics to
be assessed for a given task. Performance critedg be general,
specific, analytical, or holistic. They may be esgged as a scoring
rubric or scoring guide.

v performance taskitis an assessment exercise that is goal
directed (Lanmantchion 2013).

The theory of education production is employed egib a quantitative
assessment of the relationship between absences tpeé academic
outcomes. To put into place an academic outcomeatihn economists
(e.g. Costes 2003) utilize an education productionction, which
models the relationship between school inputs angud measures of
achievement.

1.4 Methods and Procedures

Both quantitative and qualitative methods have beerd in this
research work to explore EFL teachers’ practices special students’
performance because of their distinctive featumss #heir contrasting
domains. Bryman (2008) points out that a singlerag@gh to analyzing
research issues in any context only yields limdath. Quantitative data
for this study are collected through questionnained EFL exceptional
students’ scores. Qualitative data are relatedRb teachers’ practices
regarding the issues of emotional disorders and\ietiral disorders.
Ten (10) secondary schools were chosen at randeoughout the
Atlantic region of the country. Each school popigiatconsisted of boys
and girls with behavioural disorders studying Eslglias a Foreign
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Language as part of the national curriculum reeménet. These students
were identified as students with special needssaetted with the help
of their teachers. They were questioned and tlefiopmance in class at
the end of the academic year was analyzed. EFlkuitsts teaching
these students in the schools selected were alsi@dnto participate
through a questionnaire.

1. RESULTS
2.1 Teachers’ practices

The majority of teachers questioned recognizedttiet did not always
create a supportive environment for students. Midsthe time, EFL
teachers send any student who misbehaves out ofclies as
punishment including students with special needs)etimes, the latter
are neglected and their conduct grade diminishbenThe learner with
special needs does not feel motivated and thisuin might lead to
his/her never developing a liking for school and dtudies, but rather,
seeing school as a burden.

The learner who feels that school is uninterestimight drop out of
school altogether. EFL Teachers have not alwayderdifitiated
exceptional students from normal students in ttegiching. Policies are
outdated and do not clearly articulate teacherspaoasibilities. This
creates a lack of accountability and requires dichtpon of effort from
the teachers. Additionally, the country supervisgmivices are weak,
providing no systematic quality education. In a dyahe students with
special needs have challenges and opportunitiestched by teachers
in EFL classes today.

2.2 Students’ performance
Performance assessments have been found to sénuliahges in the
ways teachers teach. At the same time, such peafarenassessments

provide occasion for colleagues to collaborativedflect on and to
improve on their own work. When teachers get irbe thabit of
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collecting and reflecting on evidence about thaidents, they become
much more able to recognize and appreciate therdiif ways students
learn. This understanding enhances teachers’ iabilito provide
effective instruction. By performance we mean stiislescores. These
are analyzed in order to get a global view on stteleiith special needs
achievement. Table 1 reveals many remarks aboulests with
exceptionalities

Tablel: Students with special needs achievement

Schools| Number | Number of | Percentage |Percentage
of students of success of| of success
students| with students in the
per disabilities | with special |whole
school need succesq school

A 3024 123 16% 73%

B 3720 201 31% 61%

C 1321 177 31% 57%

D 1069 172 42% 82%

E 2358 198 9% 7%

F 1983 265 23% 81%

G 3025 105 19% 59%

H 2212 56 12% 86%

| 2321 89 9% 78%

J 2435 172 32% 69%

These results are relevant indications that sometls going wrong in
the educational system. The performance of studeitiisspecial needs
was poor compared to the percentage of succedwinvhole school.
The majority of students face special challengeteims of academic
performance. The toughest challenge is the ladkadiing for teachers
on the issue of emotional and behavioural disordeeschers are just
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recruited and sent to classes without any prelingirieaining on the
issue.

2. DISCUSSION

A number of tangible accomplishmentsare necessaraddress the
issue These include improved academic performance, teldement
of positive, safe learning environments, and inseela parent
involvement in many ways throughout the schoolidiig a significant
and notable presence of parents in the schoolsinBsn educational
stakeholders need to bolster the skills and knogdedf teachers of
English to ensure that every teacher is able tohteffectively different
types of learners. To accomplish this, schools reechake sure that
professional learning is planned and organized.s Theiquires high-
quality, sustained professional learning throughbeatschool year. EFL
teachers should meet on a regular schedule initepteams organized
by content — area assignments and share respdagsiiltheir students’
success.

Learning teams should follow a cycle of continudmprovement that
begins with examining student data to determinedteas of greatest
student need, pinpointing areas where additionac&ur learning is
necessary. Besides, identifying and creating legrreéxperiences to
address these adult needs, developing powerfldiesand assessments,
applying new strategies in the classroom to satisfiydents with
exceptionalities, refining new learning into morewgrful lessons and
assessments, reflecting on the impact of studembileg, and repeating
the cycle with new goals are indispensablggzade 2014 p. 24). The
system at the school level should be supportecheyGovernment and
the country policies that encourage regular teacodiaboration and
professional learning closely tied with school imyement priorities
and provides needed resources to give teachersatith@pportunity to
achieve this goal.

As with any aspect of learning for any learningaiied student, no
single solution is good for everybody. Stories afwbwf disabled
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students who have learned a foreign language oneowanother. The
question worth asking however is what "learned" mse&tudents may
become highly conversational with excellent accemd still be quite
weak in grammar and in written language. Others aywery skilled
readers of a foreign language and yet be virtuafigble to converse in
more than the most rudimentary phrases poorly pnoced. Still others
may be fairly competent in all areas but never calose to attaining an
accent that is close to "native" in the foreigngaage. Consequently,
when a learning disabled student faces foreignuagg learning, a
realistic assessment of the student's situatiablems and needs should
be done. In other words, what the student may He @b do in a
language and what the learning situation offers matymatch at all. A
student able to do oral language may be in a gituathere passing
grammar and translation tests is really what isuiregl. Similarly,
someone who reads and translates proficiently mayu against a
teacher for whom pronunciation and conversation afe great
importance

CONCLUSION

This investigation sets out with the aim to explteachers’ practices
and special students’ performance in EFL classdge $tudy has
revealed that EFL teachers’ practices towards stisdeith emotional
disorders are far from enabling them to develojfr theer potential and
learn effectively the English language. The teacisethe decisive
element in the classroom. It is his or her persapgproach that creates
the atmosphere. It is his or her daily mood thakesathe weather. As
Bolster (2004) puts it,

as a teacher | possess a tremendous power to malelds life
miserable or joyous. | can be a tool of tortureaor instrument of
inspiration. | can humiliate or heal. In all sitioats, it is my response
that decides whether a crisis will be escalatedesescalated and a child
humanized or dehumanized (p. 45).

The country is losing sight of its children withegial needs. A child is
a child and every child has a right to live a bifiedignity, so as teachers,
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we must give children intensive support and careho8ls should

improve development chances for children becaubectdldren can

learn. As Walker (2012),citing Kenneth, wrote, stiidents do not learn
the way we teach them, then let us teach the wayldarn.” (p. 12)
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