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Mot du Président du Comité scientifique    

Nous traversons une époque où les débats, tergiversations, doutes et 
apitoiements sur le sort des langues africaines doivent laisser place à des 
initiatives fortes et responsables. Nous devons en lieu et place de ces 
jérémiades faire face à notre destin commun en plaçant nos langues au cœur 
de toutes les activités humaines possibles. Mais en amont, il nous incombe le 
sacré devoir de les vitaliser. C’est dans cette logique à la fois de sauvegarde, 
de responsabilité scientifique et sociétale que nous avons initié ce colloque 
scientifique international [le deuxième du genre que nous organisons en quatre 
années] pour tenter de contrer la torpeur, la somnolence et l’inaction dans 
lesquelles nos patrimoines linguistiques ont été placés depuis fort longtemps 
pour des raisons plus ou moins connues. 

L’approche de mutualité que nous avons proposée aux collègues de la Côte 
d’Ivoire, du Mali, du Sénégal, du Nigeria et du Bénin est la preuve de notre 
démarche d’inclusion dans la perspective d’une organisation participative 
qui, fort heureusement, a porté beaucoup de fruits. Elle a révélé le grand 
mouvement que nous ambitionnons pour prendre en charge - non pas de façon 
solitaire et égoïste - les problèmes de nos langues, mais de les penser de façon 
collégiale, collaborative et vue de trouver des solutions qui nous ressemblent. 
L’unité de l’Afrique doit se faire dans des actions intelligentes, concertées, 
coordonnées et convergentes. 

Ce grand rendez-vous scientifique a porté sur des aspects techniques, innovants 
et a regroupé des spécialistes de la linguistique africaine, de la description 
linguistique, de la terminologie, de didactique des langues, de la littérature 
(britannique, américaine, africaine), de la linguistique informatique, de 
l’archéologie, de la traduction, de l’éducation, de quatorze pays que sont : le 
Bénin, le Burkina Faso, le Congo Brazzaville, la Côte d’Ivoire, le Gabon, le 
Mali, le Niger, le Nigeria, la République Démocratique du Congo, le Sénégal, 
le Tchad, le Togo, du Cameroun et la Tunisie. 
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C’est pour une rare fois qu’à un colloque scientifique les participants aient pu 
suivre douze conférences plénières dont trois consacrées à des applications 
pratiques. Lesdites conférences et ateliers de communications scientifiques 
ont été encadrés par deux grandes  activités  : l’une culturelle et artistique 
consacrée à la célébration de la journée internationale de l’alphabétisation le 
08 septembre 2024 et qui a été hébergée par l’Espace Mayton dans la commune 
d’Abomey-Calavi ; elle a mobilité de jeunes artistes talentueux qui ont presté 
dans les langues nationales béninoises et en français; tandis que l’autre s’est 
tenue le 12 septembre 2024 et a permis aux participants de visiter les espaces 
touristiques les plus enviés de Cotonou et de Porto-Novo. Ce fut de grands 
moments de détente, de découverte et de convivialité entre participants de 
divers pays.

Au regard des résultats éloquents de ce colloque scientifique international 
de linguistique, langues, cultures et arts, nous sommes convaincus que la 
science peut et doit se faire davantage de manière inclusive impliquant des 
chercheurs de différentes sensibilités scientifiques autour de l’identification et 
de la résolution des problèmes qui plombent le développement du Continent 
africain. C’est à la limite un engagement que nous prenons pour impacter la 
recherche scientifique pour le développement socioéconomique et culturel de 
l’Afrique.

Professeur Flavien GBETO
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Exploring the Impact of Massive Open Online Courses 
(MOOCs) for EFL Teachers Professional Development: 

Case Study of CEG 1 Adjarra

Sourou Corneille Téba
Maître de Conférences (CAMES) de Didactique de la langue Anglaise. FLASH-

Adjarra-UAC/Bénin, corneillesourou@gmail.com

Octave S. Houansou
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Pauline Landéou
Doctorante à l’Ecole Doctorale Pluridisciplinaire ‘Espace, Culture et 

Développement’ (EDP-ECD) -UAC/Bénin

Abstract
This paper focuses on the impact of Massive Open Online Courses (MOOCs) 
for EFL teachers’ professional development. This topic has been chosen due to 
the unawareness of EFL teachers about self-training through free of charge’s 
online Courses that extremely contribute to their professional development. 
Massive Open Online Courses have been applied to help EFL teachers 
enhancing their pedagogical knowledge and their daily classroom practices. 
Mixed Method is used. It consists in collecting information from seven (07) 
teachers and hundred (100) learners through questionnaires for reliable data. 
An experimentation had also been carried out. It involves the Experimental 
Group (EG) which received treatment by the attendance of Online Courses 
and the   Control Group (CG) which did not. The outcomes of this paper 
have revealed that most of the entire teachers do not have any knowledge 
about MOOCs. This investigation presents MOOCs as one of the best means 
through which EFL teachers can reach a high level and improve significantly 
their classroom practices and reinforce their pedagogical knowledge.

Key words: EFL, Impact, MOOCs, Professional development, Training
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Sourou Corneille Téba & Octave S. Houansou & Pauline Landéou 

Résumé
Cet article se concentre sur l’impact des cours en ligne ouverts et massifs 
communément appelés en Anglais (MOOCs) pour le développement 
professionnel des enseignants d’Anglais comme langue étrangère. Ce thème a 
été choisi en raison de la méconnaissance des enseignants d’Anglais, langue 
étrangère d’auto-formation. L’auto-apprentissage à travers des cours en 
ligne gratuits contribuent grandement à leur développement professionnel. 
Les cours en ligne ouverts et massifs permettent d’aider les enseignants 
d’Anglais, langue étrangère à améliorer leurs connaissances pédagogiques 
et leurs pratiques quotidiennes de classe. La méthode mixte est utilisée ici. 
Elle consiste en la collecte d’informations auprès de sept (07) enseignants 
d’Anglais, langue étrangère et cent (100) élèves à travers des interviews 
et questionnaires dans le but de recueillir des informations fiables. Une 
expérimentation a également été réalisée à travers un processus impliquant 
le Groupe Expérimental (GE) qui a reçu un traitement par la participation 
des cours en ligne et le Groupe de Control (GC) qui n’y a pas participé. Les 
résultats ont montré que la majorité des enseignants d’Anglais comme langue 
étrangère n’ont aucune connaissance des cours en ligne ouverts et massifs. 
Cette enquête présente MOOCs comme l’un des meilleurs moyens par lequel 
les enseignants d’Anglais, langue étrangère peuvent atteindre un niveau 
de connaissance élevé et améliorer de manière significative leurs pratiques 
quotidiennes de classe.

Mots clés : EFL, Impact, MOOCs, Développement professionnel, 
Formation.

1. Introduction
In recent years, traditional teacher professional development, primarily 
consisting of face-to-face workshops and seminars, has struggled to keep pace 
with the rapid advancements in technology. This gap leaves many English as 
a Foreign Language (EFL) teachers disconnected from the latest pedagogical 
approaches and best practices (UNESCO, 2021). While initiatives like 
recycling and weekly pedagogical workshops in Benin Republic offer valuable 
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opportunities for peer learning, they may not adequately address the need for 
continuous access to cutting-edge knowledge and skills.
Massive Open Online Courses (MOOCs) emerge as a promising solution. 
These readily accessible online courses offer a flexible and cost-effective 
alternative to traditional training. Research by Jones and Smith (2022) has 
demonstrated that MOOC participation can significantly enhance teacher 
knowledge, skills, and confidence in areas such as classroom management, 
technology integration, and learner-centred approaches. Besides, they 
provide access to high-quality content developed by leading educators and 
institutions worldwide (OECD, 2020). This exposure to diverse perspectives 
and innovative teaching methodologies can broaden teachers’ horizons and 
inspire innovative approaches to instruction.
However, it is crucial to acknowledge potential challenges. Access to reliable 
internet connectivity and digital devices can be a significant barrier for some 
teachers, particularly in rural areas. Moreover, the asynchronous nature of 
many MOOCs may not suit all learning styles, and the lack of personalized 
feedback can be a concern (Bates & Poole, 2015). Despite these challenges, 
the potential benefits of MOOCs for EFL teacher professional development 
are substantial. By leveraging this technology, teachers can gain access to a 
wealth of knowledge and resources, leading to improved teaching practices 
and enhanced student learning outcomes. Moreover, MOOCs can contribute 
to the development of 21st-century skills in EFL teachers, such as critical 
thinking, problem-solving, and digital literacy, which are essential for success 
in today’s interconnected world (OECD, 2018).
To effectively integrate MOOCs into teacher development initiatives in 
Benin, it is crucial to address the digital divide by ensuring equitable access 
to technology and internet connectivity. Furthermore, providing adequate 
support and guidance to teachers on how to effectively navigate and learn 
from MOOCs is essential. This could include workshops on digital literacy, 
mentorship programs, and the development of local resources and support 
networks.
The main goal of this study is to point out the impact of Massive Open Online 
Courses on EFL teachers’ professional development.
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This investigation has been conducted through the following research 
questions:

1-What are the challenges of Beninese EFL teachers related to their pro-
fessional development?
2- How can MOOCs be integrated in Beninese EFL teachers training 
system to impact their professional development?
This study is significant for the fact that it helps EFL teachers to get 
updated knowledge to reinforce their level and improve their profes-
sional development through online courses according to their own pace. 
It gives EFL teachers a variety of ideas and insights on the management 
of their classrooms and deliver smoothly their courses in a good atmo-
sphere through several strategies. It also explains the contribution of 
Massive Open Online Courses for the professional development of EFL 
teachers.

The next chapter deals with the review of the related literature and theoretical 
framework.

2. Theoretical Keystones

2.1 Concept of Massive Open Online Courses (MOOCs)

‘’Massive open online courses are a recent evolution of open educational 
resources and services and can be used to address a number of higher 
education needs without radically disrupting the ecosystem’ ‘Bonk C. 
(2012:8)

Massive Open Online Courses aimed at unlimited participation and open 
access via the internet. MOOCs often provide course materials like lectures, 
readings, and quizzes to large numbers of students. They are typically free of 
charges, though some may offer certificates of completion for a fee.

Massive Open Online Courses are typically characterized by their very 
large scale, open access and delivered online.  The reason they are designed 
is to reach a global audience. MOOCs learning opportunities to everybody 
with the use of intent connection. It covers a wide range of topics and are 
taught by some instructors from higher universities and institutions. Some 
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interactive elements as video lectures, quizzes, discussions, and pre-reviewed 
assignments are even included. MOOCs are flexible in term of pacing and 
scheduling, allowing learners to study at their own pace and their own time.

2.1.1 E-Learning Concept
According to Oxford Reference, E-Learning is the acquisition of competences, 
Knowledge, and skills through electronic media, such as the internet or a 
company intranet. This means that E-learning can be clarify as a computer 
based educational tool/system that allows people to learn anywhere and at 
their own pace.
Nowadays, E-learning offers the ability to share material in all kinds of formats 
such as videos, slideshows, word documents and PDFs. Conducting webinars 
(live online classes) and communicating with professors via chat and message 
forums is also an opinion available to users. It provides the learners with the 
ability to fit learning around their lifestyles, effectively allowing even the 
busiest person to further a career and gain new qualifications.

2.1.2 MOOCs’ Characteristics
Recognizable institutions often offer Massive Open Online Courses 
online, frequently at no cost. These online courses respect certain technical 
specifications and the following four characteristics: the leverage web formats 
are collaborative, content evaluation modules and are limited in time.

1.2 MOOCs’ Characteristics
Recognizable institutions often offer Massive Open Online Courses (MOOCs) 
online, frequently at no cost. These courses adhere to specific technical 
specifications and exhibit four main characteristics: the use of web formats, 
collaboration in learning, knowledge assessment, and time constraints.

a. Using Web Formats
MOOCs extensively utilize various web formats to enhance learning 
experiences. They employ live streams to simulate virtual classroom 
interactions, making the experience dynamic and engaging (Laurillard, 2012). 
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Additionally, MOOCs promote real-world connectivity by facilitating meetups 
and in-person gatherings. These events, organized by participants, foster local 
networking among course members (Mackness et al., 2010).

b. Collaboration in Learning
Collaboration is a cornerstone of MOOCs. Unlike traditional top-down 
knowledge distribution, MOOCs encourage community-driven learning 
where participants’ contributions enrich the course content. Collaborative 
tools, such as social Q&A forums with voting capabilities, Facebook groups, 
and peer reviews, replicate classroom dynamics and nurture a participatory 
learning environment (Siemens, 2005). These tools help foster a sense of 
shared ownership and mutual support in the learning process (Downes, 2012).

c. Knowledge Assessing
MOOCs integrate various tools to evaluate the transfer and retention of 
knowledge. Assessments include multiple-choice exams, programmed tests, 
and essay questions, graded either automatically, by instructors, or through 
peer reviews (Jordan, 2014). These assessments make learning interactive and 
dynamic while providing certificates of completion to successful participants, 
enhancing their professional credentials (Liyanagunawardena et al., 2013).

d. Time Constraints
Time constraints are a defining characteristic of MOOCs. These courses 
feature fixed start and end dates, with sequential weekly content releases, 
including documents, videos, and exercises. This temporal structure helps 
MOOCs resemble traditional courses, fostering regular engagement and 
efficient communication strategies through teasers and updates (Pappano, 
2012). Additionally, the time-bound approach supports a structured learning 
experience, akin to traditional education systems.

2.1.3 Importance of Massive Open Online Courses
The conversation surrounding MOOCs initially focused on their technologies 
and the vast numbers of learners enrolling. These massive enrollments led to 
bold claims about their potential to disrupt education and catalyze systemic 
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transformation (Yuan & Powell, 2013). MOOCs play a significant role in 
professional development due to their accessibility, flexibility, and diverse 
learning experiences.

•	 Accessibility: MOOCs grant teachers access to a wide array of 
courses across subjects, pedagogical approaches, and educational 
technologies, breaking geographical barriers (Liyanagunawardena et 
al., 2013).

•	 Flexibility: With adaptable schedules, MOOCs allow teachers to learn 
at their own pace, accommodating their professional and personal 
commitments (Hill, 2012).

•	 Diverse Learning Experiences: MOOCs incorporate various 
instructional formats, such as video lectures, interactive assignments, 
discussion forums, and peer assessments, catering to different learning 
styles and enhancing knowledge retention (Hew & Cheung, 2014).

2.2 Theoretical Framework

2.2.1 Theories of MOOCs for Teachers’ Professional Development
•	 Connectivism: Proposed by Siemens and Downes (2005), 

connectivism views learning as a process of building connections 
within a network of people and resources. In MOOCs, this theory 
highlights the importance of collaborative, networked learning, where 
participants engage with peers and online materials to co-construct 
knowledge.

•	 Constructivism: Rooted in the works of Piaget and Vygotsky, 
constructivism emphasizes learner-centered, inquiry-based activities. 
MOOCs that adopt constructivist approaches encourage participants 
to explore, collaborate, and reflect, fostering deeper understanding 
(Jonassen, 1991).

•	 Self-Determination Theory (SDT): SDT posits that motivation is 
driven by autonomy, competence, and relatedness. MOOCs enhance 
engagement by offering choices (autonomy), meaningful challenges 
with feedback (competence), and a sense of community (relatedness) 
(Ryan & Deci, 2000; Malita, 2018).
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Rapid technological changes have significantly impacted education, 
particularly through distance and online learning, which have grown 
exponentially worldwide (Kop & Fournier, 2010). MOOCs embody these 
changes, offering open, massified content that reflects the globalized era. 
Despite being in an experimental phase, the MOOC system is a vital tool for 
teacher professional development. Its benefits include catering to teachers’ 
professional needs and providing cost-effective solutions for continuous 
learning (Yuan & Powell, 2013). Future research should focus on analyzing 
policies, quality, and the value of MOOCs to optimize their application in 
professional development.

3. Methodology
3.1. Research Design
To collect reliable data during this research, Mixed Method has been used. 
Mixed Method research is an integration of quantitative and qualitative 
research in only one study. It is also a method that leads research involving 
the collection, the analysis and integration of quantitative and qualitative 
research in a single study. The objective of this method is to provide better 
understanding about the Problem Statement.

3.2. Sampling
This research work is carried in CEG1 Adjarra and focus on classes such as 
6ème, 3ème and Terminal.
Table 1: Sampled Population

School Teachers Learners
Total 07 100

3.3. Research Instruments
The following instruments have been utilized in accordance with the research 
problem:

Sourou Corneille Téba & Octave S. Houansou & Pauline Landéou 
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•	 Questionnaires: Administered to both EFL teachers and learners, these 
questionnaires aimed to gather data on their perceptions, attitudes, 
and experiences related to the impact of massive open online courses 
(MOOCs) for professional development.

•	 Experimentation: conducted to test the effectiveness of MOOCs in 
teacher performance. 
For the experimentation, two groups have been considered: group where 
MOOCs are implemented and control group where MOOCs are not ac-
count for EFL teachers professional Development. Before the experienc-
es, teachers have been submitted to a pre-test to see their professional 
level. The analysis is based on experimentation of the teachers before and 
after the online courses. The testing is conducted using quasi-experimen-
tal designed in table 2.

Table 2: Experimentation Process
Phase EG EG
Phase 1 Pre-test Pre-test

Phase 2 Treatment (participation of MOOCs) No-action
Phase 3 Post-test Post-test
Phase 4 Interpretation

3.4 Data Collection Procedure
Questionnaires are distributed to teachers as well as learners for the target 
school. Many students succeed as forecast expectation in answering the 
questions and returned the questionnaires because they have the French version 
of it. Apart from the target population, questionnaires are designed to both 
teachers and students to get valuable and interesting data and experimentation 
has been done during this research work. All the data collected have been 
analysed and the results have been presented in tables, charts according to 
each instrument. After having gone through the method of the investigation, 
the results of this research work are displayed and discussed in the following 
chapter.
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4 Presentation of Results
4.1 Challenges of EFL Teachers about Teaching

 
0% 20% 40% 60% 80% 100% 120%

Language Proficiency of Students

Classroom management

Professional Development

Emotional and Psychological Factors

Figure 1 shows the challenges of EFL teachers about teaching. It is noticed 
that ninety percent (90%) of EFL teachers face emotional and psychological 
challenges, hundred percent (100%) are confronted to professional 
development. Eighty percent (80%) is confronted to classroom management 
whereas ninety percent (90%) are confronted to language proficiency of 
students.

4.2 Teachers awareness about Massive Open Online Courses (MOOCs)

Table 3: Teachers awareness about Massive Open Online Courses (MOOCs)

Teachers’ awareness about 
Massive Open Online 

Courses (MOOCs)

Frequency Percentage   %

Aware 2 30
Unaware 5 70

Total 7 100

Figure 1: Challenges of EFL Teachers about Teaching
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Table 3 presents result of teachers’ awareness about Massive Open Online 
Courses (MOOCs). It shows that thirty percent (30%) of EFL teachers are 
aware about Massive Open Online Courses while seventy percent (70%) are 
not. So, most teachers is not accommodated to MOOCs’ activities.

4.3 Participation in any Professional Development Programs before 
MOOCs

0%

20%

40%

60%

80%

100%

120%

Workshop Seminaires Conferences

Figure 2 is about the participation in any Professional Development Programs 
before MOOCs. It is remarked that eighty percent (80%) of EFL teachers 
participate to workshop, fi fty percent (50%) participate to seminaries while 
seventy-fi ve percent (75%) participate to conferences.

Figure 2: Participation in any Professional Development Programs before 
MOOCs
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4.4 Infl uences of MOOCs in EFL Teaching Methods

Figure 3 shows the infl uence of MOOCs in EFL teaching methods. Eighty 
percent (80) say that MOOCs help to improve students’ engagement strategies, 
for hundred percent (100%) it improves lesson planning and new teaching 
technique whereas for ninety percent (90%) affi  rms it enhances classroom 
management skills.

4.5 Opinions of EFL Teachers about MOOCs

Figure 3: Infl uences of MOOCs in EFL Teaching Methods

100%

0%

Useful Useless

Figure 4: Opinions of EFL Teachers about MOOCs
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The results of fi gure 4 show that hundred percent (100%) of EFL teachers fi nd 
Massive Open Online Courses useful.

4.6 Results of Experimentation
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Figure 4 reveals the result of the pre-test. This fi gure shows that both the 
experimental group and the control group have almost the same performance 
as for as accessibility, variety of content, collaboration and up-to-date 
information are concerned. This suggest that under consideration there is no 
diff erence between the control group and the experimental group.

Figure 4: Pre-test Result
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Figure 5: Post-test Result
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Figure 5 shows the level of the four (04) teachers of CG and the three (03) 
teachers of EG. It remarks that the average of their accessibility, flexibility is 
ten percent (10%), fifteen percent (15%) for the variety of content and five 
percent (5%) for their level for networking and their up-dating information 
whereas the average is hundred percent (100%) about the variety of content, 
the networking and the up-dating information, only accessibility and flexibility 
have ninety percent (90%) of average.
Table 4: Comparison of EG and CG

Impacts EG CG
Accessibility and Flexibility 90% 10%

Variety of Content 100% 15%
Collaboration and Networking 100% 5%

Up-to-Date Information 100% 5%
Conclusion Good Performance Low Performance

The experimentation process illustrates the quantitative and qualitative 
procedures. The quantitative procedures are concerned with the administration 
of pre-measure, assessment of teachers’ performance for the pre-test and 
post-test. The qualitative procedures deal with the selection of participants, 
the effective treatment and thematic analysis in context of interventions and 
outcomes. The performance of the two different groups: experimental and 
control, reveals that the experimental group has significantly performed better 
than the control group. This is due to the fact that teachers were exposed to the 
participation to MOOC during that period. 
With that it can conclude that MOOCs have important impact in the 
productivity of teachers.

4.7 Discussion

4.7.1 Challenges of EFL Teachers in Teaching Process
According to Jeremy Harmer (2005) teaching EFL presents numerous 
challenges, such as keeping students motivated in contexts where English is 
infrequently used and managing large, diverse classes. Many students may 
have limited exposure to English outside the classroom, which hinders their 
ability to practice and reinforce what they learn. This lack of immersion can 
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slow down their progress and make it difficult for teachers to maintain student 
engagement. Additionally, cultural differences can affect communication and 
the interpretation of instructional materials, requiring teachers to be highly 
adaptable and culturally sensitive. They must find ways to make the content 
relatable and comprehensible, often using a variety of teaching aids and 
multimedia resources to bridge the gap.
Another major challenge is the varying proficiency levels within a single 
classroom. EFL teachers frequently encounter students with a wide range 
of abilities and backgrounds, from complete beginners to more advanced 
learners. This diversity necessitates differentiated instruction, which can be 
time-consuming and complex to implement effectively. Teachers must design 
lesson plans that cater to the needs of all students, ensuring that advanced 
learners are sufficiently challenged while beginners are not left behind. 
According to figure 1, ninety percent (90%) face emotional and psychological 
factors, hundred percent (100%) are confronted to professional development. 
Eighty percent (80%) is confronted to classroom management whereas ninety 
percent (90%) are confronted to language proficiency of students.     These 
challenges require EFL teachers to be exceptionally skilled in classroom 
management, creative in their teaching strategies, and persistent in their efforts 
to foster a supportive and inclusive learning environment.

4.7.2 Integration and Impact of MOOCs in EFL Teachers Professional 
Development
Integrating MOOCs into EFL teachers’ professional development can 
significantly enhance their teaching skills and pedagogical knowledge. 
MOOCs provide EFL teachers with access to a vast array of courses focused 
on contemporary teaching methodologies, language acquisition theories, and 
the latest educational technologies. By participating in these courses, teachers 
can stay abreast of new research and innovative practices in language teaching, 
which can then be applied in their classrooms. The flexible nature of MOOCs 
allows teachers to engage in professional development at their own pace and 
according to their schedules, making it easier to balance ongoing education 
with their teaching responsibilities. Pegrum, M. and Collett, P. (2014:12) 
stated “MOOCs offer EFL teachers a distinctive chance to pursue ongoing 
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professional development through flexible, scalable learning experiences 
that can be customized to suit individual schedules and requirements”. This 
emphasises the effectiveness of MOOCs in of EFL educators’ professional 
development.

Additionally, MOOCs often include interactive components such as discussion 
forums and peer reviews, which facilitate the sharing of experiences and ideas 
with educators from around the world, fostering a global professional learning 
community. MOOCs have introduced innovative teaching methodologies 
and tools that traditional classroom settings might not offer. Features such as 
interactive forums, peer reviews, and automated feedback systems facilitate 
collaborative learning and immediate feedback, which are crucial for language 
acquisition. That is mentioned in figure 3 where for eighty percent (80%) it 
helps to improve students’ engagement strategies, for hundred percent (100%) 
it improves lesson planning and new teaching technique whereas for ninety 
percent (90%) it enhances classroom management skills. These platforms 
also provide teachers with valuable resources and professional development 
opportunities, allowing them to stay updated with the latest teaching practices 
and incorporate them into their own classrooms. However, the success of 
MOOCs in EFL education also depends on the learner’s motivation and self-
discipline, as the self-paced nature of these courses requires a high level of 
autonomy. Despite these challenges, the integration of MOOCs into the EFL 
educational system represents a significant advancement in making English 
language education more accessible, flexible, and effective.

Moreover, EFL teachers can take courses on specific topics such as the use 
of technology in language teaching, assessment and evaluation techniques, 
or teaching English for specific purposes (ESP). This specialized knowledge 
can help teachers to better address the diverse needs of their students and 
improve their overall instructional effectiveness. Furthermore, many MOOCs 
offer certificates upon completion, which can enhance a teacher’s professional 
credentials and career prospects. Schools and educational institutions can 
encourage the use of MOOCs by integrating them into their professional 
development programs, offering support and incentives for teachers who 
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complete these courses. This integration not only promotes continuous 
learning and improvement among EFL teachers but also contributes to a 
higher standard of language education overall.

5. Conclusion
Massive Open Online Courses (MOOCs) have emerged as a transformative 
force in teacher professional development, offering a myriad of benefits and 
opportunities for educators worldwide. One of the most striking aspects of 
MOOCs is their accessibility, providing teachers with access to a vast array 
of courses covering diverse subjects and pedagogical approaches. This 
accessibility allows educators to tailor their professional development journey 
to their specific needs and interests, empowering them to continuously 
enhance their skills and knowledge base. Additionally, the flexibility offered 
by MOOCs enables teachers to engage in learning activities at their own pace 
and convenience, overcoming traditional barriers such as time constraints and 
geographical limitations.

Moreover, partnerships between MOOC providers and educational institutions 
could lead to the development of tailored professional development programs 
that address specific needs and challenges faced by EFL teachers. By embracing 
these innovations and collaborations, EFL teachers can harness the full 
potential of MOOCs to advance their professional practice and contribute to 
the global community of language educators. Likewise, MOOCs offer diverse 
learning experiences that cater to different learning styles and preferences, 
fostering engagement and knowledge retention among teachers. The global 
nature of MOOC participation further enriches professional development 
by exposing educators to diverse perspectives and fostering cross-cultural 
collaboration. This global exchange of ideas and practices enhances teachers’ 
understanding of educational issues and promotes the adoption of innovative 
teaching methods.

Then, the impact of MOOCs on teacher professional development is 
undeniable. As educators continue to embrace the opportunities presented by 
these online courses, it is essential for educational stakeholders to support and 
facilitate their integration into professional learning ecosystems. By leveraging 
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the accessibility, flexibility, diverse learning experiences, global perspectives, 
and technology integration offered by MOOCs, teachers can embark on a 
transformative journey of continuous growth and development, benefiting 
both educators and students alike. Additionally, participating in MOOCs 
enables EFL teachers to stay abreast of current trends, research findings, and 
best practices in language education. Through interactions with instructors 
and peers, teachers can exchange ideas, discuss challenges, and seek advice 
on effective teaching strategies. This collaborative learning environment 
fosters a culture of continuous improvement, encouraging teachers to reflect 
on their practices and explore innovative approaches to language instruction. 
As MOOCs continue to evolve, they will undoubtedly shape the future of 
language education, driving innovation and collaboration on a global scale.

Reference List

BATES, Tony & POOLE, Gary, 2015, Transforming teaching and lear-
ning: Professional development for a digital age, Teachers College Press

BONK, Curtis J., et al., 2015, MOOCs and Open Education Around the 
World, United Kingdom, Routledge.

DOWNES, Stephen, 2012, « Connectivism and Connective Knowledge: 
Essays on Meaning and Learning Networks », National Research Council 
Canada

GIKANDI, John W. & MORROW, David, 2016, « Designing and im-
plementing a blended massive open online courses (MOOCs) to enhance 
research capacity in Africa », The International Review of Research in 
Open and Distributed Learning 17(3).

HEW, Khe Foon & CHEUNG, Shuang, 2014, « Students’ and Instruc-
tors’ Use of Massive Open Online Courses (MOOCs): Motivations and 
Challenges », Educational Research Review 12, p. 45–58.

Sourou Corneille Téba & Octave S. Houansou & Pauline Landéou 



305 

HILL, Phil, 2012, « Four Barriers That MOOCs Must Overcome to Build 
a Sustainable Model », e-Literate. Retrieved from https://eliterate.us

JOKSIMOVIĆ, Srećko, et al., 2015, The history and the state of online 
learning. In DAWSON, Shane & GAŠEVIĆ, Dragan, Eds., Preparing for 
the digital university: A review of the history and current state of distance, 
blended, and online learning p. 95-131, Edmonton, Canada, Athabasca 
University..

JI, Zi & CAO, 2016, « A Prospective Study on the Application of MOOC 
in Teacher Professional Development in China », Universal Journal of 
Educational Research 4(9), p. 2061-2067. https://doi.org/10.13189/
ujer.2016.040917

JONES, Jane & SMITH, Andrew, 2022, The impact of MOOCs on tea-
cher professional development: A meta-analysis, Journal of Educational 
Technology 40(2), p. 115-132.

JORDAN, Katy, 2014, « Initial Trends in Enrolment and Completion of 
Massive Open Online Courses », International Review of Research in 
Open and Distributed Learning 15(1), p. 133–160.

KOP, Rita & FOURNIER, Helene, 2010, « New Dimensions to Self-Di-
rected Learning in an Open Networked Learning Environment », Interna-
tional Journal of Self-Directed Learning 7(2), p. 1–18.

LIYANAGUNAWARDENA, T. R., ADAMS, A. & WILLIAMS, S. A., 
2013, « MOOCs: A Systematic Study of the Published Literature 2008–
2012 », The International Review of Research in Open and Distance 
Learning 14(3), p. 202–227.

MACKNESS, Jenny, MAK, Sui & WILLIAMS, Roy, 2010, « The Ideals 
and Reality of Participating in a MOOC », Proceedings of the 7th Inter-
national Conference on Networked Learning p. 266–275.

Exploring the Impact of Massive Open Online Courses (MOOCs) for EFL Teachers 
Professional Development: Case Study of CEG 1 Adjarra



306 

MALITA, Laura, 2018, « MOOCs and Self-Determination Theory », 
Journal of Educational Technology Development and Exchange 11(1), p. 
1–14.

MALITA, Laura et al., 2018, « MOOCs for Teachers Professional Deve-
lopment: A University Challenge? », International Journal of Information 
and Education Technology 8(3).

OECD, 2018, Skills strategy for the digital age, OECD Publishing.

OECD, 2020, Teachers and the teaching profession: An international 
perspective, OECD Publishing.

PAPPANO, Laura, 2012, « The Year of the MOOC », The New York Times. 
Retrieved from https://www.nytimes.com

RYAN, Richard M. & DECI, Edward L., 2000, « Self-Determination 
Theory and the Facilitation of Intrinsic Motivation, Social Development, 
and Well-Being », American Psychologist 55(1), p. 68–78.

SEZGIN, Selcuk, 2020, « Teacher education MOOCs: Rethinking profes-
sional development of teachers according to the MOOC experiences of 
preservice teachers and teacher trainers », Ilkogretim Online - Elementary 
Education Online 19(4), p. 2484-2502.

SIEMENS, George, 2005, « Connectivism: A Learning Theory for the 
Digital Age », International Journal of Instructional Technology and Dis-
tance Learning 2(1), p. 3–10.

USTUK, Ömer, 2022, « How Massive Open Online Courses Constitute 
Digital Learning Spaces for EFL Teachers: A Netnographic Case Study », 
Teaching English with Technology 22(3-4), p. 43-62.

YUAN, Li & POWELL, Sheila, 2013, « MOOCs and Open Education: 
Implications for Higher Education », JISC CETIS.

Sourou Corneille Téba & Octave S. Houansou & Pauline Landéou 



481 

Imprimé au Bénin
Dépôt légal : N°16628 du 27/01/2025

Bibliothèque Nationale du Bénin, 1er trimestre




